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ABSTRACT 

Despite the fact that the Kenyan government introduced free day secondary education, girls’ 

academic performance is still worrying contrary to an increase in access. Performance in 

national examinations by secondary school girls’ has been poor in Kenya. The purpose of this 

study was to examine administrative leadership styles and girl child performance in selected 

public secondary schools in Kathiani Sub-County, Machakos County, Kenya. The target 

population comprised of 1000 student from10 public secondary schools in Kathiani Sub 

County. A sample of 160 respondents was selected for the study using simple random 

sampling. Data was analyzed using Pearson correlation analysis. The study found a weak 

positive and significant correlation between democratic leadership style and girls’ 

performance in humanities and science. The findings also revealed a weak positive and 

significant correlation between authoritative leadership style and girls’ performance in 

languages and sciences. The study found a weak negative and significant correlation between 

collaborative leadership style and girls’ performance in Mathematics. The study concluded 

that administrative leadership styles had a significant influence on girl child academic 

performance in selected public secondary schools in Kathiani Sub-County, Machakos 

County, Kenya. The research recommended that school administration should embrace the 

use of democratic leadership and authoritative leadership styles and discourage the use laissez 

faire leadership style since it is likely to have a negative impact on girls’ performance. 
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ducation is an essential ingredient for the development of any society and is seen as a 

pathway to raising political, social awareness as well as upholding the level of 

manpower (Onyara, 2013). These benefits have led to increased number of pupils in 

primary and in secondary school’s world over (World Bank, 1990). The World Bank has 

provided financial resources and technical assistance to countries in Africa, which have 

significant gender disparities in education enrolment at primary and secondary level. The 
World Bank works with other development organizations on girls’ education issues. It has 
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developed partnership to help identify interventions that improve girls’ education outcomes 

and to provide resources for implementing such initiatives (Auma, 2014). 

 

Globally, 570 million children are enrolled in school. The number of children of school 

going age who were out of school fell from 103 million in 1999 to73 million in 2006. In that 

year, primary school enrolment in developing countries reached 88% on average up from 

83% in 2000.In sub-Saharan Africa, the net secondary school enrolment ratio has only 

recentlyreached71% even after a significant jump in enrolment that began in 2000. Around 

38 million students of secondary school going age in this region are still out of school (UN 

millennium Development Goal report on Uganda, New vision September 26th 2008). 

 

Many countries in Africa are paying attention to invest in education from primary, 

secondary and tertiary levels. However, the main challenge is poor academic performance of 

students (Miller & Seller, 2007). In Botswana, for example, the government is offering free 

basic education to all the children attending school. In addition, the government supports 

education from primary to secondary level. To achieve this, the Ministry of Education 

receives a hefty share of the country’s budget (Matambo, 2013). Despite all the efforts by 

the government on education, the students’ academic performance has been declining lately 

from 2010 (Luke & Mavis, 2014). 

 

In Nigeria, about 7.3 million children do not go to school, of which 62% are girls (UNICEF 

2004). The same UNICEF report indicates that girls’ secondary school completion rate is far 

behind that of boys, at 76% compared with 85% for boys. This gender gap means that 

millions more girls than boys are dropping out of school each year. This implies that the 

majority of children not in school in Africa are girls. 

 

According to Yara and Otieno (2010), education is a fundamental human right.  The pivot to 

sustainable development, peace, and stability within and among countries is the provision of 
quality education to their citizens.  The provision of free education in Kenya was one of the 

great initiatives taken by the Kenyan government in 2003.  More and more children have 

access to an education thanks to this wonderful initiative.  This has allowed girls access to 

education without discrimination. It is said that, by providing primary education to a 

woman, a society is able to enhance its development. The efforts of the government did not 

stop at that point, but went further and introduced Free Day Secondary Education (FDSE) in 

2008 which realized numerous success in the rural areas.  

 

In Kenya, education is valued because it contributes to national development through 

provision of an appropriate human resource that helps to spur productivity and eliminate 

poverty, disease and ignorance (Republic of Kenya, 2005). Education of girls, in particular, 

contributes to various aspects of their lives such as increased productivity, family health and 

nutrition, reduced fertility rates and related child mortality rates (Psacharopoulos and 

Patrinos, 2002). Leadership style is an important factor affecting Girl Students’ 

achievement. Thus, proper leadership styles are strongly related to improved girls 

achievement.  

 

However, performance of girls in secondary schools has not been totally realized. This has 

raised a lot of concern and therefore has drawn attention of education stakeholders and 

researchers to assess possible factors affecting girls’ performance in secondary schools 

(MOE, 2007). According to the KCSE result analysis by Nyanza Provincial Education 
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Board for a period of five years (2007 to 2011) for Rachuonyo South Sub County, out of 

1,340 candidates both girls and boys, only 49 girls compared to 174 boys qualified for direct 

entry to University admission in the year 2007. In 2008, 69 girls and 222 boys qualified out 

of 1,480 candidates. In the year 2009, 62 girls and 241 boys out of 1,594 qualified for direct 

entry to the University from the sub county. In 2010, 82 girls and 207 boys out of 1,620 

candidates from the sub county qualified to join the university (NEWI, 2010). 

 

The main concern of all the stakeholders in education is poor performance. This is because it 

leads to tragic wastage of human, social and economic potentials of countries worldwide. 

Many factors such as lack of facilities in school, lack of teachers, indiscipline, unfavorable 

home environment, absenteeism and repetition, low intelligence and anxiety do cause poor 

academic achievement (Ndirangu, 2007). Kunje, Selemani-Meke and Ogawa (2009) on the 

other hand observed that pupil age, gender and socio-economic background were 

responsible for difference in pupil performance.  

 

Onumah (2016) opines that the performance of any level of education is dependent on the 

quality, regular and continuous supervision of the school administration. However, Onumah 

(2016) goes on to say that most public secondary schools have a problem of ineffective 

internal supervision by the school administration leading to poor performance in terms of 

academics, discipline, social interactions and self-actualization.  

 

Weihrich and Koontz (2008) define leadership as an act or process of influencing people to 

willingly and enthusiastically strive towards the achievement of group’s goal. The school 

leadership need to influence the students to perform their work enthusiastically as to attain 

the desired goal. Miskel and Hoe (2008) point out that leaders are important in providing 

guidance in times of change and are responsible for the effectiveness of organizations. They 

are credited for envisioning the future, inspiring members and charting the course of 

organization. 
 

Leadership style of teachers plays an important role in the school effectiveness and school 

improvement and this importance has always emphasized by the researchers from the field 

of school effectiveness and school improvement (Hargreaves, 2003). Globally, it has been 

found that effective leaders develop school climates and cultures that help motivate both the 

students and teachers leading to the creation of better teaching and learning environments 

which are more conducive to higher levels of student achievements (Ross & Gray, 2006). 

According to Cotton (2003), Governments of the world have found that behaviours by a 

principal have a significant impact on student’s performance. 

 

Harris (2005) observes that the quality of the school in any given nation is affected by how 

the internal processes work to constantly improve its performance. One of the processes 

involves leadership where the principal as the central school figure to continuously articulate 

the school’s mission and vision to the school’s staff and community. The principal’s 

decisions depend on this three leadership styles which are democratic, autocratic and laissez-

fair (Yukl, 2005) School principals and aspiring administrators need to become familiar with 

leadership as a discipline to practice, learn their strengths and weaknesses infuse themselves 

with best practice so they can provide leadership that best fits their circumstances, and work 

diligently to perfect and implement the behaviours that will enable deep sustained 

improvement in schools. 
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This study focused on several leadership styles including democratic leadership style, which is a 

style whereby leaders have time to listen and share ideas with their followers (Jay 2014). 

According to Goldman (2007), democratic leadership guides employees to participate in their 

groups and to make decisions. This style of leadership rests on the idea that members of the 

group, or their representatives, shall be involved in the making of policies - which means that 

teachers, parents, students and the school principal participate in the determination of the school 

rules and regulations (Ogunyinka &Adedoyin, 2013). Authoritarian leadership style involves the 

leader dictating policies and procedures, decides what goals are to be achieved, and directs and 

controls all activities without any meaningful participation by the subordinates. An authoritarian 

leader shows consistent behavioural patterns involving acting alone and making unilateral 

decisions (Atsebeha 2016). Collaborative leadership style which is type of leadership required to 

get effective and efficient results across internal or external organizational boundaries. 

A collaborative leader invests time to build relationships, handles conflicts in a constructive 

manner, and shares control (Choi, Kim& Kang, 2017). 
 

The study therefore examined how leadership styles of teachers would impact on girl child 

performance in the selected public secondary schools in Kathiani Sub County, Machakos 

County. 
 

METHODOLOGY 

This study adopted the correlational research design. Descriptive design is also applied to 

examine phenomena by collecting samples to analyze and discover occurrences. The design 

was deemed appropriate for this study since the researcher was interested in examining 

relationship among variables. The target population comprised of 10 public secondary 

schools in Kathiani Sub County, Kenya with an estimated total of 1000 students. A sample 

of 160 students was obtained using Yamanes formula. Simple random sampling was applied 

in selecting sixteen students from each school. Data was collected using a standardized 

leadership style questionnaire and a self-developed questionnaire on academic performance.  
 

RESULTS 

The study examined correlation between various leadership styles and the academic 

performance of girls in Mathematics, Languages and Humanities. The findings are presented 

in Table 1, 2, 3 and 4. 
 

Democratic Leadership and Performance 

The study sought to determine influence of democratic leadership style on girl child 

performance in selected secondary schools in Kathiani Sub-County, Machakos County.  
 

Table 1 Correlations between democratic leadership and academic performance 
  Math  Language Science Humanities 

Democratic Leadership Math Teachers 0.001 -0.048 0.009 0.255 

 0.993 0.546 0.914 0.001 

 160 160 160 160 

Democratic Leadership Language Teachers 0.072 0.115 0.108 0.351 

 0.364 0.148 0.174 0 

 160 160 160 160 

Democratic Leadership Humanities Teachers -0.086 -0.054 -0.011 0.204 

 0.281 0.495 0.894 0.01 

 160 160 160 160 

Democratic Leadership Science Teachers 0.114 0.148 0.169 0.252 

 0.151 0.063 0.033 0.001 

  159 159 159 159 
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The study found a weak positive and insignificant correlation between democratic leadership 

style and performance in Mathematics (r = 0.001 p=0.993>0.05) and Languages (r = 0.115 

p=0.148>0.05). This implies that, the use of democratic leadership style by teachers does not 

significantly increase the girls’ performance. The study further found a weak positive and 

significant correlation between democratic leadership style and performance in humanities (r 

= 0.204 p=0.010<0.05) and sciences (r = 0.169 p=0.033<0.05). This implies that, the more a 

teacher uses democratic leadership the higher the girls’ performance in humanities and 

sciences. In addition, the study found a weak positive and significant correlation between 

democratic leadership style and performance in science (r = 0.169 p=0.033<0.05). This 

implies that, the more a teacher uses democratic leadership the higher the girls’ performance 

in science. 

 

Authoritarian Leadership and Performance 

The study sought to find out the influence of authoritative leadership style on girl child 

performance in selected secondary schools in Kathiani Sub-County, Machakos County. 

 

Table 2 Correlations between authoritarian leadership and academic performance 
  Math  Languages Sciences Humanities 

Authoritarian Leadership Math Teachers 0.034 .158* 0.03 0.099 

 0.674 0.046 0.707 0.211 

 160 160 160 160 

Authoritarian Leadership Language Teachers .214** .249** .188* 0.126 

 0.007 0.002 0.017 0.112 

 160 160 160 160 

Authoritarian Leadership Humanities Teachers 0.044 0.068 0.014 0.112 

 0.58 0.396 0.86 0.16 

 160 160 160 160 

Authoritarian Leadership Science Teachers 0.087 .184* .187* 0.102 

 0.274 0.02 0.018 0.198 

  160 160 160 160 

 

The study found a weak positive and significant correlation between authoritative leadership 

style and performance in languages (r = 0.249 p=0.002<0.05) and sciences (r = 0.187 

p=0.018<0.05). This implies that, the more a teacher uses authoritative leadership the higher 

the girls’ performance in languages and sciences. The study found a weak positive and 

insignificant correlation between authoritative leadership style and performance in math (r = 

0.034 p=0.674>0.05) and humanities (r = 0.112 p=0.160>0.05). This implies that, the use of 

authoritative leadership style by teachers does not significantly increase girls’ performance 

in math and humanities. 

 

Collaborative leadership and performance  

The study sought to determine the influence of collaborative leadership style on girl child 

performance in selected secondary schools in Kathiani Sub-County, Machakos County.  

 

Table 3 Correlations between collaborative leadership and academic performance  
    Math Language Science Humanity 

Collaborative Leadership Math Teachers -0.194 -0.07 -0.085 0.28 

  0.014 0.377 0.284 0 

  160 160 160 160 

Collaborative Leadership Language Teachers -0.249 -0.008 -0.216 0.258 

  0.001 0.916 0.006 0.001 

  160 160 160 160 
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    Math Language Science Humanity 

Collaborative Leadership Humanities Teachers -0.136 0.024 -0.175 0.298 

  0.087 0.765 0.027 0 

  160 160 160 160 

Collaborative Leadership Science Teachers -0.062 0.083 -0.056 0.191 

  0.435 0.296 0.483 0.015 

    160 160 160 160 

 

The study found a weak negative and significant correlation between collaborative 

leadership style and performance in math (r = -0.194 p=0.014<0.05) and humanities (r 

=0.298 p=0.000<0.05). This implies that, the more a teacher uses collaborative leadership 

the lower the girls’ performance in math and humanities. The study further found a weak 

negative and insignificant correlation between collaborative leadership style and 

performance in language (r = -0.008 p=0.916>0.05) and sciences (r = -0.056 p=0.483>0.05). 

This implies that, the use of collaborative leadership style by teachers does not significantly 

affect girls’ performance in languages and sciences. 

 

Laissez-Faire leadership and performance  

The study sought to find out the influence of Laissez-Faire Leadership style on girl child 

performance in selected secondary schools in Kathiani Sub-County, Machakos Count. 

 

Table 4 Correlations between Laissez-Faire leadership and academic performance  
    Math Language Science Humanities 

Laissez faire Leadership Math Teachers 0.12 0.04 0.134 -0.215 

  0.131 0.612 0.091 0.006 

  160 160 160 160 

Laissez faire Leadership Language Teachers -0.001 -0.029 0.13 -0.138 

  0.993 0.714 0.103 0.081 

  160 160 160 160 

Laissez faire Leadership Humanities Teachers 0.157 0.146 0.104 -0.187 

  0.047 0.066 0.191 0.018 

  160 160 160 160 

Laissez faire Leadership Science Teachers -0.083 -0.092 0.055 -0.2 

  0.299 0.248 0.49 0.011 

    160 160 160 160 

 

The study found a weak negative and significant correlation between laissez faire leadership 

style and performance in humanities (r = -0.187 p=0.018<0.05). This implies that, the more 

a teacher uses laissez faire leadership the lower the girls’ performance in humanities. The 

study further found a weak positive and insignificant correlation between laissez faire 

leadership style and performance in math (r =0.120 p=0.131>0.05) and languages (r = -

0.029 p=0.714>0.05).  This implies that, the use of laissez faire leadership style by teachers 

does not significantly affect performance in math and languages. Finally, the study found a 

weak positive and insignificant correlation between laissez faire leadership style and 

performance in science (r =0.055 p=0.490>0.05). This implies that, the use of laissez faire 

leadership style by teachers does not significantly affect performance in sciences.  

 

DISCUSSION 

Other similar global studies had varying findings.  Harerimana and Adegoke (2017) in their 

research found a positive relationship between democratic style and performance of 

students, though not statistically significant. On the other hand, Kambambovu (2018) 

findings revealed that democratic leadership styles mostly influence students’ academic 
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achievement/ performance. Dahar, Faize, Niwaz, Hussain and Zaman (2010) in their study 

found a positive and significant impact of autocratic style on students’ performance. 

Kambambovu (2018) findings revealed that the relationship between autocratic leadership 

style and student’s academic performance was positive but insignificant.  On the other hand, 

Ogalo and Yambo (2017) findings indicated that low academic achievement resulted from 

principals exercising autocratic leadership style without blending it with participatory 

leadership. Similarly, Waiganjo (2015) findings indicated that in most primary schools, head 

teachers applied autocratic leadership style and have dismal academic performance. 

 

Rutherford (2006) conducted a study on the impact of collaborative working environments 

in enhancing student performance and achievements, involving head-teachers of six high-

achieving Catholic secondary schools in Birmingham. Based on the data, he concluded that 

the successful head-teachers promoted collegial approaches while practicing positive, 

dynamic, and flexible leadership styles. Obama, Eunice and Orodho (2015) established that 

there was a positive relationship between collaborative leadership style applied by principals 

as perceived by teachers and students’ academic performance though not statistically 

significant. 

 

Adeyemi (1998) findings indicated that there was no significant relationship between 

principals’ laissez-faire leadership style and students’ academic performance in secondary 

schools in Ekiti State, Nigeria. Florence (2007) found that there was no significant influence 

of laissez-faire style of leadership on students’ academic achievement.  Nsubuga (2008) 

established that there was a very strong negative (0.03) relationship between laissez-faire 

head and performance in secondary schools.  Karunanayake (2006) investigated the 

leadership styles of school principals in some selected schools in Sri Jayewardenepura 

Educational Zone (SJEZ) in Sri Lanka.  The study revealed that all principals in the sample 

generally practiced democratic leadership style.  In addition they also practiced autocratic 

and laissez-faire leadership styles in some instances.  Further the study brought evidence that 
principals change their leadership style according to the situation. 
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