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ABSTRACT 

The focus on deciding a career based on important academic choices in order to experience 

financial autonomy, along with having to deal with other specific responsibilities of early 

adulthood, adds great pressure to students in universities. It thus becomes important to 

understand factors that influence the academic performance and motivations of college 

students who wish to obtain a degree for their future employment. This study aimed to 

understand a psychological concept known as the Impostor phenomenon, and its relationship 

with Academic Motivation and Study Engagement among college students, specifically in 

India. The former concept explains a feeling of ‘intellectual fraudulence’ among high 

achievers, while the latter variables determine how motivated a student would be in wanting 

to complete and attain an academic degree. The data was collected through an online survey 

involving 186 college students, conveniently sampled across India. The quantitative results 

showed that the impostor phenomenon, exhibiting a high prevalence rate, is significantly 

correlated to academic motivation (specifically intrinsic); and that the average scores for both 

the variables were differentiated by gender, with higher impostor phenomenon feelings 

experienced by females. Recommendations regarding the results were suggested in the form 

of targeted interventions to be inculcated within institutional frameworks, in order to 

eliminate the negative effects of the impostor phenomenon on student performance. These 

included implementing programs such as support groups, co-located psychological resource 

centres, and technology-based surveys for screening, along with suggestions to change the 

behaviour of teachers, and cultural parenting norms of those who interact with vulnerable 

students. 

Keywords: Impostor Phenomenon, Academic Motivation, Study Engagement, Indian College 

Students, Student Mental Health 

acing numerous causal factors of stress is inevitable especially in the life of a college 

student (Brown, 1992). Society’s tendency to view entrance into college as a major 

milestone that marks an individual’s first steps into adulthood is one of the major 

sources of stress for students aiming to excel in their academic spheres. This is partly due to 
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the assumption that students automatically become equipped with an increased level of 

cognition and maturity during this phase of life, which enhances the assumption that they 

capable of handling the multifaceted experience of college. This stage is thus considered to 

be a significant period of transition that shapes an individual’s future growth.   

 

The factors of career and financial independence being the most necessary skills required in 

this stage marks a requirement for students to focus on and excel in one’s academic 

performance. Notably, interacting combinations of these stressors, such as high academic 

expectations, considerably lower external support, both academically and financially, along 

with other major responsibilities (personal, moral, social pressures, and more) lead to 

increased levels of anxiety, depression, sleep disturbances, loneliness and even suicidal 

ideations among young adults (O’Donovan & Hughes, 2008). It thus becomes important to 

study the factors that could influence the academic motivations and behaviours of college 

students who are growing to be future contributors and innovators in the world of work. This 

study would hence address the influences of a few such connected factors.  

 

The Impostor Phenomenon  

The Impostor phenomenon or IP (sometimes known as the Imposter syndrome) was first 

identified by Clance and Imes in 1978, in order to describe the characteristic traits of high-

achieving women who seemed to find it difficult to internalize their own objective 

achievements and successes. They described these patterns as pervasive feelings of 

fraudulence, since they were unable to attribute their achievements to their actual 

capabilities, causing them to feel unworthy of the recognition they receive due to the same. 

These individuals were later termed to be ‘impostors’ in order to loosely describe their 

tendency to avoid internalizing their achievements and successful behaviours.   

 

Impostors believed that others who acknowledged them as intelligent have actually been 

fooled, and that their wins are usually because of luck or external factors. Since they feel 

like they do not deserve their successes, they assume that future possibilities of the same are 

very unlikely (King & Cooley, 1995). This is further empirically understood to be a 

clinically significant cause for conditions like anxiety and stress in such individuals 

(Cowman & Ferrari, 2002; Kets de Vries, 2005). Ultimately, impostors engage in 

workaholic behaviours that can lead to circumstances of burnout and mental exhaustion 

(Cowman & Ferrari, 2002; Kets de Vries, 2005; Kumar & Jagacinski, 2006).  

 

Such behaviours have thus been recently observed to be prevalent in undergraduate and 

postgraduate student populations. The Impostor phenomenon has been found to be evident 

across numerous undergraduate disciplines like psychology (Ferrari & Thompson, 2006), 

engineering (Felder, 1988), medicine (Henning, Ey & Shaw, 1998) and more. Impostors 

often disengage from academically productive behaviours (resulting in absenteeism and the 

like) and tend to avoid evaluative situations that are common in institutions (Ross et al., 

2001). It can hence be implicitly understood that the Impostor phenomenon is a significant 

psychological factor that influences the mental health of students in academic environments. 

Students with high levels of the Impostor phenomenon tend to bring down their professional 

aspirations and goals, thus affecting their future career development (Hampton & Feller, 

2019). Considering that the future choices of a college student involve selecting and 

engaging in a prospective career path, addressing the impact of this phenomenon early in 

their academic life becomes paramount.  
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Academic Motivation   

Academic motivation can be understood as the factors that affect a person’s willingness and 

effort to obtain an academic degree. Academic motivation is known to mainly determine 

whether a student continues to engage in their course and completes all the requirements of 

the same. One of the most significant understandings of motivation is given by Deci and 

Ryan’s self-determination theory (2000). This theory posits that motivation can be separated 

into ‘intrinsic’ and ‘extrinsic’, (along with a concept that defines a lack of motivation, 

known as amotivation). Intrinsic motivation is understood as the cause of achievement-

related behaviour being attributed to internal factors like one’s own interest, and extrinsic is 

when the attribution is to external factors like recognition from others or rewards of any 

kind.   

 

It is understood that intrinsic motivation produces positive results regarding the 

achievement-related behaviour of any student. Understandably, the academic motivation 

levels of students would eventually further their desire for accomplishment within their 

course, through attempts to engage in increasingly complex work and learning more than 

what is required of them. Numerous studies showed that a student’s academic performance 

is determined significantly by their academic motivation (Green et al., 2006; Linnenbrink & 

Pintrich, 2002). Significant literature on the factor of academic motivation focuses on its 

effect on students’ learning approaches, patterns of thinking, and academic performance 

(Komarraju & Karau, 2005).  

 

Study Engagement among Students  

Work engagement, for any activity in general, is defined as a positively consistent work-

related psychological state that encourages three fulfilling concepts related to engaging in 

any work activity, namely: vigor, dedication and absorption (Schaufeli et al., 2002). These 

refer to the vitality and proactivity experienced while doing work; commitment to finishing 

a task; and being wholly concentrated on putting in the required effort for the work, 

respectively. Engagement, in the context of students’ academic behaviours, helps determine 

how much of a positive interaction a student has with the work done for their course, while 

identifying with and producing significant outputs for their institution.   

 

It is understood that study engagement thus involves an expenditure of purposeful effort and 

active commitment towards all aspects of their academic work (Krause & Coates, 2008). 

Since this concept has also been significantly studied to influence academic motivation 

(Tuominen-Soini & Salmela-Aro, 2014), students who are engaged in their academics value 

the practice of studying more, and are seen to engage in lesser academic work avoidance.  

 

REVIEW OF LITERATURE 

A significant study by Alrayyes et al. (2020) determined the prevalence and association 

between the Imposter syndrome and burnout among 384 adults in Saudi Arabia, using self-

administered questionnaires for the two variables, along with depression, anxiety and stress. 

The results were able to conclude statistically significant associations between the Imposter 

syndrome and the different domains of burnout, stress and depression. Since this study was 

conducted specifically in the northern region of Saudi Arabia, a need for an exploration of 

similar psychological constructs within the geographical region of India emerges. Hence, 

this would be addressed in the current study.   
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Another study of importance relevant to the current research is one performed by Adonis in 

2010. It examined the association between personality, academic motivation and burnout 

among 150 college students. The survey was able to conclude that there was a direct effect 

of academic motivation contributing towards student burnout, thus suggesting a possible 

link between other psychological concepts related to the two. A connection could 

conclusively be hypothesized to exist between the Impostor phenomenon and academic 

motivation, through the study’s inference of burnout being a commonly influencing 

psychological variable between the two.   

 

A similar notable study carried out by Atik and Celik (2021) analysed relationships between 

teacher candidates’ levels of academic motivations, burnouts and engagements. The study 

was performed on 861 participants from a state university in eastern Turkey, and the results 

were subjected to structural equation modelling. One of the study’s significant results was 

that the levels of academic motivation predicted those of work engagement positively and 

directly. In addition to the current study focusing on the Indian population as opposed to the 

Turkish region, the inference of a direct link between work engagement and academic 

motivation could further suggest an additional link between these variables in relation to the 

concept of the Impostor phenomenon. The current study would also target the student 

population and the behaviours described by their academic work engagement, in specific.  

 

A previous study by Zhang, Gan and Cham (2007) had aimed to establish an association 

between perfectionism, academic burnout and student engagement. This was conducted on 

482 Chinese college students using a battery of questionnaires. The results established that 

burnout and engagement were negatively correlated, and that some aspects of perfectionism 

were correlated with burnout and engagement. This study thus included an involvement of 

the psychological dimension of perfectionism, which was related to different variables 

involved in academic performance.   

 

The abovementioned assumption is also particularly explained by a study conducted by 

Chelsey et al. (2021) on college students. The study aimed to examine relationships between 

the Imposter syndrome, perfectionism and stress levels of 388 college students, and was 

conclusively able to identify a relationship between the levels of perfectionism and the 

Imposter syndrome. Thus, a common correlating factor of perfectionism affecting variables 

such as student work engagement (as mentioned previously) could further strengthen the 

hypotheses to be presented in the current study.   

 

This study also mainly tries to bring to light the prevalence of the Impostor phenomenon 

among students, which can show the need for mental health screenings in such 

impressionable populations. A qualitative ethnographic study by Barker et al.  

 

(2002) concluded that females suffer relatively more from IP than their counterparts. The 

explanation for this was provided by Eccles et al. in 1993, who discussed that parents’ 

gender role stereotypes for their children’s achievements influence their attributions. Hence, 

parents would often assume and state that male children’s successes are due to their talent; 

and that of female children are due to effort and other external factors, due to their worth 

being determined by how much they provide or serve. This study would also try to confirm 

this existing result, in order to determine whether females are truly more affected by this 

psychological phenomenon than males, considering that gender stereotypes are still 

prevalent in India.   
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Thus, understanding the influencing factors of students’ academic performance can 

subsequently help create interventions that aim to reduce academic dropouts, which would 

otherwise, if left unchecked, cause mental health problems within academic environments, 

further decreasing their professional and academic output, and leaving them unmotivated in 

choosing careers. If targeted orientations and discussions on the Impostor phenomenon can 

be brought to academic institutions, students can avoid the detrimental effects of this 

psychological concept affecting their academic performance.   

  

MATERIALS AND METHODS 

Research Objectives  

• To determine a relationship between the Impostor phenomenon and academic 

motivation among Indian college students. 

• To determine a relationship between the Impostor phenomenon and study 

engagement among Indian college students. 

• To understand the prevalence of the Impostor phenomenon differentiated by the 

demographic feature of gender. 

 

Research Hypotheses  

• H1: There is a significant relationship between the Impostor phenomenon and 

academic motivation among Indian college students  

• H2: There is a significant relationship between the Impostor phenomenon and study 

engagement among Indian college students  

• H3: There is a significant difference in the prevalence of Impostor phenomenon 

between Indian male and female college students    

 

Participants  

This study was conducted on 186 participants targeted through convenience sampling.   

 

Inclusion Criteria:  

• Currently a student in any college or institution   

• Residing in India  

• Between 18 to 25 years of age  

 

Exclusion Criteria:  

• Presence of any diagnosed psychiatric disorder or clinical condition  

• Residence in any country other than India  

 

Materials and Scoring  

The Impostor phenomenon was measured by the Clance Impostor Phenomenon scale 

developed by Pauline Clance in 1985, containing sample items that assess whether an 

individual experiences intellectual fraudulence with respect to their work or effort. The 

internal consistency reliability (coefficient of alpha) is 0.92 for the scale. This 20-item 

questionnaire uses a Likert scale format with a 5-point response range: 1 point for ‘not at all 

true’, 2 for ‘rarely’, 3 for ‘sometimes’, 4 for ‘often’ and 5 for ‘very true’.  

 

Academic motivation was measured by the Academic Motivation scale AMSC-28 

developed by Vallerand et al. (1992), containing items that determine an individual’s 

reasons for going to college. The internal consistency coefficient of alpha for the scale is 
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0.81, with a test-retest reliability of 0.79. This 28-item tool uses a Likert scale format with a 

7-point response range with 1 point for the response ‘Does not correspond at all’ to 7 for the 

response ‘Corresponds exactly’.  

 

Study engagement was measured by the Utrecht Work Engagement Scale-S, developed by 

Schaufeli and Bakker (2003). This scale has good psychometric properties consisting of 

three subscales, namely Vigor (5 items), Dedication (5 items), and Absorption. The internal 

consistency alpha coefficient values for the three subscales were 0.867, 0.819, and 0.903 

respectively. This 14-item questionnaire uses a Likert scale format with a 7-point response 

range, with 0 points for ‘Never’ to 6 points for ‘Always (everyday)’.  

 

Data Collection  

After obtaining online consent from the participants, the three scales (the Clance IP scale, 

the Academic Motivation scale AMSC-28, and the Utrecht Work Engagement Scale- S) 

were administered consecutively through an online survey using the encrypted Redcap 

platform. After data collection and the coding of the participants’ responses, data analysis 

was conducted. All ethical considerations including informed content, confidentiality, 

anonymity and data coding were carried out.   

 

Variables Used  

The Impostor Phenomenon is understood as a psychological state, due to which, individuals 

doubt their internal abilities and skills, resulting in an internalised state of fraudulence 

(Langford & Clance, 1993).  

 

Academic motivation is understood as involving students’ academic behaviours such as how 

much effort they put into work, how effectively work is organized, what they choose to 

pursue further, and how they face obstacles faced while working.  

 

Study engagement is understood as a positive work-related mental state characterized by an 

individuals’ levels of vigor, dedication and absorption (Schaufeli et al., 2002).  

 

RESULTS 

248 participants had completed a survey containing three questionnaires that studied the 

Impostor Phenomenon, Academic Motivation, and Study Engagement, respectively. Out of 

the total number of participants, the responses of 62 individuals had to be removed due to 

missing data, and some of the information not meeting the inclusion criteria. The remaining 

186 responses were considered for the study’s data analysis procedures. The results of the 

final data’s descriptive statistics are shown in Table 1.  

 

Table 1.0 Descriptives of the data received for the three study variables   

 
Gender 

Impostor 

Phenomenon 

Academic 

Motivation 

Study 

Engagement  

N Female 141 141 141 

  Male 45 45 45 

Mean Female 65.9 6.95 50.4 

  Male 61.5 4.19 46.1 

Std. error mean Female 1.09 0.330 1.18 

  Male 1.83 0.719 1.88 

Median Female 65 7.75 51 
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  Male 61 3.83 49 

Standard 

deviation 
Female 13.0 3.92 14.0 

  Male 12.3 4.83 12.6 

Variance Female 169 15.3 195 

  Male 150 23.3 159 

Shapiro-Wilk 

W 
Female 0.995 0.964 0.988 

  Male 0.973 0.944 0.968 

Shapiro-Wilk p Female 0.929 < .001 0.266 

 Male 0.372 0.030 0.240 

 

According to the Table, the mean Impostor Phenomenon score was found to be higher in 

females (M = 5.9, SD = 1.09, SE = 13.0) than in males (M = 61.5, SD = 12.3, SE = 1.83). 

The mean score of Academic motivation in the female participants (M = 6.95, SE = 3.92, SD 

= 0.33) was much higher than that of males (M = 4.19, SE = 4.83, SD = 0.72). In a similar 

fashion, females had once again received a higher mean score (M = 50.4, SD = 14.0, SE = 

1.18) on Study Engagement as compared to males (M = 46.1, SD = 12.6, SE = 1.88). This 

indicated that the female population is more vulnerable to receiving higher scores in 

dimensions like the Impostor Phenomenon, even though they show higher academic 

motivation levels and more intense study engagement.   

 

Since only the variables of the Impostor Phenomenon (F = 0.251, p = 0.617) and Study 

Engagement (F = 0.534, p = 0.566) had met the assumption of normality and homogeneity, a 

comparative t-test was performed on the data (N = 186). According to the t-test scores, there 

was a significant difference in the scores of the Impostor Phenomenon between females and 

males (t(184) = 2.0, p = 0.047). There was no statistically significant difference in the scores 

received on Study Engagement between males and females (t(184) = 1.84, p = 0.068). 

According to the former result, the third hypothesis of the study is accepted. Hence, there is 

a significant difference in the prevalence of Impostor Phenomenon among college students 

differentiated by gender.  

 

Since the variable of Academic Motivation had not met the assumption of normality, a 

Mann-Whitney U test was performed to determine statistical differences in the scores 

received on the same. It was once again similarly observed that there was a significant 

difference in the scores of Academic Motivation between females and males (p = 0.001). 

According to the Shapiro-Wilk descriptive scores of both the populations on all the three 

variables, the assumption of normality was only met for the variables of Impostor 

Phenomenon (p = 0.93; p = 0.37) and Study Engagement (p = 0.27; p = 0.24); the data was 

found to not be normal for Academic Motivation alone (p < 0.001; p = 0.03). Thus, the 

statistical test of Spearman’s correlation was selected for determining significant 

associations between the three study variables, the results of which are shown in Table 2.  
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Table 2.0 Correlation results of the study variables 

  Impostor 

Phenomenon 

Academic 

Motivation 

Study 

Engagement  

Impostor 

Phenomenon 
Spearman's rho — 

  

  p-value —   

Academic 

Motivation 
Spearman's rho -0.245*** — 

 

  p-value < .001 —  

Study 

Engagement  
Spearman's rho -0.080 0.589*** — 

 p-value 0.277 < .001 — 

 

According to the table, there was found to be a negative correlation between the Impostor 

Phenomenon and Academic Motivation (r = -0.25, p < 0.001). This means that the higher 

the level of Impostor Phenomenon in an individual, the lesser level of academic motivation 

they possess. Additionally, there was seen to be a positive correlation between Academic 

Motivation and Study Engagement (r = 0.589, p < 0.001), as was already concluded in 

previously existing literature. This shows that the higher one’s academic motivation, the 

higher their study engagement levels. The former results thus accept the study’s first 

hypothesis. This means that there is a significant relationship between the Impostor 

phenomenon and academic motivation among Indian college students. Lastly, the latter part 

of the results disproves the second hypothesis of the study which stated that there is a 

significant relationship between the Impostor phenomenon and study engagement among 

Indian college students.  

 

DISCUSSION 

The current study aimed to understand critical concepts that affected the mental wellbeing of 

the vulnerable student population of India. The impostor phenomenon, notably understood 

to be one of the most prevalent issues faced by the youth, is highlighted as the main focus of 

this study. This was further studied in relation to other important variables related to 

students’ academic development, such as academic motivation and study engagement. The 

study results with respect to the participants’ scores on the Impostor Phenomenon scale 

showed that the prevalence of the same is high among college students, with the mean score 

of the population describing ‘frequent experiences of impostor feelings.’ Thus, according to 

the results, it was observed that the impostor phenomenon is a statistically significant 

psychological construct within the student population in the country.   

 

The prevalence for the impostor phenomenon was also differentiated by gender, wherein 

females scored significantly higher in the scale as compared to males. This is substantiated 

by the existing results of another study by Rosenstein et al. (2020) which concluded that a 

larger portion of female students tend to experience the impostor phenomenon more than 

males. One of the significant explanations behind this difference involves an important 

factor that is to be considered in the academic environment of students. It is generally 

observed that individuals’ doubt in their academic abilities begin from the classroom 

environment due to the attempts of some other students trying to show off their knowledge 

in class, leading to the formation of what is known as a ‘defensive climate’. These defensive 

climates cause insecurities and distress in other students, and this concept is empirically 

studied to be more mentally problematic for females (Barker et al., 2002).  
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The psychological elements that constitute the ‘academic culture’ of today usually involve 

concepts like scholarly isolation, absence of proper mentoring, high pressures to publish 

academic papers, and increased competitiveness between students. These exact concepts 

have been studied to directly contribute to feelings of the impostor phenomenon in 

individuals (Howe-Walsh & Turnbull, 2016). When studied further by Vaughn et al. (2019), 

these issues were also closely related to the main constructs involved in Deci’s Self-

Determination Theory (2000) which explains more about academic motivation and 

achievement. The theory’s three aspects of competence, autonomy, and relatedness, can be 

theoretically related to the beforementioned elements that influence IP, thus establishing a 

link between the impostor phenomenon and academic motivation.   

 

Thus, the next hypothesis that was confirmed by the results of this study was that of the 

relationship between the impostor phenomenon and academic motivation. The two variables 

were statistically negatively correlated, thus indicating that there is an influential 

interrelation between IP and the concepts involved in academic motivation. The elements of 

the self-determination theory that was earlier used to understand academic motivation have 

been observed to be involved in influencing the performance or internal factors of those who 

suffer from IP. This is further explained through existing literature in previous studies, such 

as that conducted by Vaughn et al. (2019) that concluded statistical correlations between the 

impostor phenomenon and measures of motivation among women.   

 

Lastly, the conclusive evidence of a statistically significant relationship between academic 

motivation and student engagement as substantiated by the results of this study only 

strengthens previously accepted literature. This is consistent with the results of a previous 

study carried out by Black and Deci (2000), in terms of having already found a correlation 

between academic motivation and engagement. Another study by Dogan (2015) also 

established the correlation between student engagement and academic motivation, along 

with other factors such as academic self-efficacy, that affect student performance. 

Additionally, the significant difference established between both the genders in the scores on 

academic motivation, in terms of females scoring higher, was substantiated by the results of 

a previous study by Brouse et al. (2010). They established that female college students 

scored significantly higher in all the components involved in intrinsic and extrinsic academic 

motivation, similar to the current study’s results.   

 

Implications and Suggestions  

The implications from the results of this study are many. Neureiter and Traut-Mattausch 

(2016), in their study, had concluded that individuals with high impostor feelings often 

report lesser career planning tendencies and motivations to lead. This would negatively 

affect the career decisions of students who have finished their studies and are yet to move 

into the world of work. Additionally, those with the impostor phenomenon are less likely to 

engage in training and career development programs later on in life. Thus, the need for 

interventions that target the IP feelings experienced by students who are required to become 

the contributors of the future world of work becomes paramount.   

 

Institutions that consider the students’ learning environment and ethos to be of significant 

importance must focus on screening measures focused on understanding the possibility of 

the development of impostor phenomenon among their students, in order to specifically 

direct them further to seek interventions that would reduce their feelings of demotivation. 

Both medical and behavioural health centres or psychological resource hubs involved in 



‘Frauds’ In the Classroom: The Prevalence and Relationship between Impostor Phenomenon, 
Academic Motivation and Study Engagement among Indian College Students 

 

© The International Journal of Indian Psychology, ISSN 2348-5396 (e)| ISSN: 2349-3429 (p) |    2262 

providing psychological assessments and assistance can be co-located in these institutions to 

ensure collaborations for health care (Pedrelli et al., 2015).   

 

The conclusion derived from this study of the impostor phenomenon being more women-

centred is also of considerable importance, and this phenomenon is understood to be 

experienced by a specific set of women who are classified as ‘high-achieving’. Clance and 

Imes (1978) suggested that one recommended practise to navigate through women’s 

dysfunctional impostor beliefs is to increase interactions between different high-achieving 

women through group therapy sessions. This would enhance their mental well-being through 

feelings of relatedness and empathy, both for themselves and the other.   

 

Overall, it also becomes important to note that the significant relationship between the IP 

and academic motivation, in essence, is a student-centric issue. This increases the need to 

target students’ needs within academic institutions, in order to systemically enhance their 

overall mental health. Graduate students suffering from IP can be assisted through specific 

peer support groups that enhance informal peer networking (Cope-Watson & Betts, 2010) 

and hence build a sense of camaraderie between those who feel the same, within a dynamic 

group setting. This would decrease their feelings of isolation (thinking that they’re alone in 

feeling this way) and self-doubt. It is also suggested that a diverse campus staff involvement 

is required to target this phenomenon, with the support of teachers and senior faculty who 

also experience the same condition, because it would immensely help students to see 

themselves especially among those that they look up to or seek help and guidance from 

(Ramsey & Brown, 2017).   

 

Similarly, it was understood through previous literature that one of the most important 

psychological needs related to students’ intrinsic motivation is that of connectedness. This 

can be targeted and enhanced through the presence of student or peer support groups, as 

mentioned before, in order to make them feel connected with others in the same context. 

Additionally, supportive interpersonal relationships, especially with teachers, and even 

parents, would help enhance students’ intrinsic academic motivation (Chirkov & Ryan, 

2001). Empathy, personalized doubt-clearing and support, as well as validation of individual 

feelings help immensely in increasing students’ self-determined motivation.   

 

Additionally, one of the most important factors to consider while providing treatment 

strategies for mental health in general to the student population is their hesitation to seek 

help due to limited time and social stigma. One of the most efficient ways to circumvent this 

issue is to provide them with technology-based surveys and psychoeducation. A study by 

Haas et al. (2008) concluded that an approach using web surveys increased the help-seeking 

behaviours of college students. In lieu of this, using social networking sites like Facebook to 

screen for mental health issues was found to be both cost-effective and feasible overall 

(Youn et al., 2013).   

 

Lastly, taking into account the Indian context, it’s possible that many college students are 

still dependent on their parents or caretakers, owing to the traditional family culture and 

collectivistic nature of the Asian society. Clance (1986) had discovered that there were many 

familial patterns involved in the development of the feelings of IP in children. This included 

inconsistent feedback on one’s performance between those of parents and those of people in 

the outside world. In addition to this, limited praise and overprotectiveness from the part of 

the parents can cause the early development of pathologies related to the impostor 
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phenomenon. Similarly, even for academic motivation, it’s observed that controlling 

parenting can contribute to an inhibited sense of self-determined regulation in an individual 

(Joussemet, Landry & Koessner, 2008). Thus, parents could also be a part of the treatment 

and intervention stages of their children’s mental health care. This can be carried out by 

educating parents about understanding their child’s early warning signs of academic 

pathology, while also making them aware about controlling the behavioural risk factors 

within their parenting styles that could contribute to the same.   

 

Despite significant understandings derived from this study, a number of limitations are also 

to be considered. The population examined for this study was of a relatively lesser size, 

which had unfortunately contributed to a non-normal distribution of the data points involved 

in the study. This is one of the reasons that had limited the types of statistical analyses that 

could have been used to further examine the data. It is also possible that the high proportion 

of female participants over male participants in the study was a limitation in understanding 

the true presentation of the data. Moreover, most of the data was concentrated on students 

from specific research-driven prestigious universities in specific regions of India, and this 

might have contributed to an unintended focus on a high-achieving student population in 

specific. Lastly, since the process of data collection used a self-report measure, it is possible 

that students might have underreported their true feelings with respect to the three variables 

used in the study, since answering truly otherwise would have involved a tendency to expose 

their true abilities that might not be up to their own expectations.    

 

CONCLUSION 

Students studying in colleges and universities have now been reporting greater numbers of 

cases involving increased psychological distress. Some of the main factors involved in the 

most influential periods of late adolescence and early adulthood are related to the academic 

performance and institutional pressures students face. Since this is the time that they are 

required to make important decisions related to career and self-improvement, targeting the 

factors that affect their proper cognitive and emotional growth and development becomes 

important. Thus, this study aimed to understand if there’s a correlation between a significant 

construct known as the Impostor Phenomenon, along with other ac academic variables such 

as Academic Motivation and Study Engagement, within the student population in India. It 

was found that the impostor phenomenon was significantly correlated to academic 

motivation in the students, along with the previously existing inference that academic 

motivation was also linked to study engagement. Moreover, the students’ scores on both the 

impostor phenomenon and academic motivation differed significantly by gender, with 

females experiencing both the issues more in comparison to males. The study results 

importantly pointed to a rising prevalence of frequent IP feelings, especially among Indian 

college students. The link between the correlated variables were understood and described to 

be significant in the context of the academic population. Due to the high need to reduce the 

impact of the impostor phenomenon on student motivation and performance, targeted 

interventions and focused screening processes must be held at academic institutions that 

place emphasis on student performance and output. Interventions in the form of support 

groups and the like were suggested for individualised mental health care. Changes in 

teachers’ and parents’ attitudes towards students experiencing the impostor phenomenon and 

decreased academic motivation are recommended. In addition to this, the use of technology, 

and psychoeducation for the parents of college students, were also advised as a means to 

avoid the development of psychological pathologies that could lead to negative effects on 
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academic performance. This study was also able to bring empirical focus to the Indian 

student population, adding to the regional literature on this phenomenon.  
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