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ABSTRACT

The adolescent period presents both opportunities for growth and positive development, as
well as heightened risks and challenges. Indeed, adolescence and the student life era
frequently coincide, posing several challenges for young people. Their social and academic
pressures are so great that they are susceptible to mental health problems like substance
abuse, eating disorders, anxiety, and depression. Peer pressure, the difficulties of identity
exploration, and academic expectations may all contribute to these issues. Since self-
regulation is a significant indicator of adaptive functioning and well-being, understanding its
relationship to family climate, a crucial contextual factor, can help develop tailored therapies
for this population. Although studies have explored how familial surroundings affect
adolescents’ ability to self-regulate, there is comparatively less research investigating this
connection specifically among rural adolescents. Therefore, the present study aimed to
analyse the association between self-regulation and family climate among adolescents from
rural areas. It was hypothesized that Self-regulation would be positively correlated with
positive family climate and negatively correlated with negative family climate among
adolescents. Keeping in view, gender disparities in socialization (e.g., autonomy for boys vs.
emotional support for girls) may result in varying home climate and self-regulation
experiences. In this regard, it was hypothesized that female adolescents would be higher on
self-regulation and perceive positive family climate as compared to male adolescents. For this
purpose, 100 (Male=50, Female=50) adolescents in the age range of 14-18 years were drawn
from government schools situated in rural areas of Barnala and Patiala districts of Punjab. All
the participants were born and brought up in a rural setup. Further, they were assessed on a
self-regulation questionnaire (Brown, Miller & Lawendowski, 1999) and Family Climate
Scale (Dr. Beena Shah, 1990) in a group setting. The obtained data were subjected to Pearson
product-moment correlation, which showed a significant positive association, suggesting that
adolescents who perceived a supportive familial environment had higher self-regulation,
while a negative family climate hinders the self-regulatory abilities among adolescents.
Further, the t-test revealed that females scored higher on self-regulation and showed a
negative exposure to family climate. The findings highlight the importance of family
dynamics in promoting self-regulation, implying that rural adolescents could benefit from
family-centred initiatives to improve their psychosocial development.
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dolescence, a transitional phase, is marked by rapid but uneven biological,
Apsychological, and social development that coincides with student life, where they

prepare themselves for future endeavours and challenges. During this critical
juncture, they deal with environmental expectations and hormonal changes that accompany
pubertal growth spurt and face a variety of challenges, such as emotional upheaval, conflict
with authority figures, identity crisis, alienation, violent crises, drug and alcohol abuse,
unsafe sex, academic failure, underachievement, health challenges, and feelings of
hopelessness and helplessness (Raffaelli and Crockett, 2003; Gardner and Steinberg, 2005;
Gestsdottir and Lerner, 2007, 2008). Individuals exhibit varying capacities to overcome
obstacles and achieve success across diverse domains of life, attributable to multiple
behavioral, motivational, cognitive, and emotional factors. Amongst all the factors, self-
regulation is crucial for adolescents to navigate the complexities of adolescence and function
adaptively. While dealing with challenges, adolescents must regulate their behavior to make
more informed decisions regarding their interactions with their environment, particularly
concerning long-term objectives and achieving success in different domains of life
(Brandtstadter, 2007; Steinberg, 2009; Larson, 2011). Moreover, self-regulatory capacities
are important for successfully handling academic challenges as they enable students to set
specific goals, employ suitable tactics to reach them, and evaluate their strategies. Further,
the development of an adaptive identity is a crucial adolescent task that requires strong self-
regulatory abilities, as self-regulation promotes the exploration of choices, roles, and beliefs,
and also aids in successfully negotiating the peer pressure and challenges associated with
identity formation, thus resulting in a more solidified self-identity. Previous studies have
consistently shown that adolescent’s use of self-regulatory behaviors is positively correlated
with positive outcomes, including academic achievement, social and emotional competence,
and overall well-being (Miller and Byrnes, 2001; Zimmerman and Schunk, 2001) and
negatively correlated with indicators of problematic development, including
underachievement, emotional disturbances, violent behavior, sexual risk behaviors,
substance abuse, and identity issues (Massey et al., 2008; Gestsdottir et al., 2009; Quinn and
Fromme, 2010).

Since the development of self-regulatory capacities depends on contextual factors such as
residential area, family climate, and nature of parent-child interactions, all have been
considered in conjunction with the progression of child self-regulatory abilities. Although
the standardization of education, lifestyle, and improved mass media resources had a
homogenizing effect on urban-rural populations, there are still differences among urban-
rural communities. In this regard, family is a key developmental asset in affecting children’s
socio-emotional competencies. The familial structure, norms, and parent-child relationship,
together with the beliefs and values, are largely affected by the rural-urban setup and serve
as a formative force in a child’s development of self-regulation. Rural parents are more
conventional and put a lot of emphasis on the development of socio-emotional skills due to
their necessity to resolve conflicts and maintain cohesion and resilience in challenging
environments. They are also more involved in their children's lives than urban parents
because of rural cultural norms that prioritize family and the nature of familial occupations,
which require them to work together and be in regular contact with one another. When
children participate in regular chores, the early parent-child interactions prepare the children
to explore the environment, to acquire knowledge, and to develop autonomy and
responsibility, competencies that are particularly important for effectively controlling
behavior and gradually regulating learning efforts (Bronson, 2000; Neitzel and Stright,
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2003; Robinson et al., 2009; Pino-Pasternak and Whitebread, 2010; Efklides and Misailidi,
2019). It is claimed that capable individuals from the child’s social environment provide
various forms of support to children’s self-regulatory development and strategy use, such as
implicit and explicit social models to emulate, direct instruction, scaffolding, guidance and
facilitation, feedback, encouragement, and rewards (Martinez-Pons, 2002). Further, they
often emulate self-management readiness in children by demonstrating patience,
perseverance, resilience, and consistency. Additionally, the structured nature of chores also
provides opportunities for goal-setting and self-reflection, allowing children to see the direct
outcomes of their efforts, which enhances their ability to delay gratification and make better
decisions. Adolescents adhere to family and community norms that align with social
approval and acceptance, thus fostering self-regulatory capacities. Thus, organized and
predictable home environments and emotionally positive parent-child relationships provide a
context that allows for the development of self-regulatory competencies (Brody and Ge,
2001; Lewin-Bizan et al., 2010; Moilanen et al., 2010; Bowers et al., 2011; Grolnick et al.,
2002). On the contrary, although urban parents are aware of their children’s needs, due to
their hectic schedules, there is a lack of interaction between children and parents, which
sometimes results in child neglect, which makes urban children more exposed to a wider
range of beliefs, values, and peer pressure, which harms their self-regulatory capacities.
Further, it has been argued that not only the existence or lack of parental warmth but also
when children experience neglect from their parents, they may internalize feelings of
worthlessness, which further hinder their ability to manage their cognitions, emotions,
behaviors, and impulses effectively (Morris et al., 2007). In line with this evidence, it is
hypothesized that Self-regulation would be positively correlated with positive family climate
and negatively correlated with negative family climate among adolescents. On the other
hand, Karreman et al.(2008) did not find a relation between parental responsiveness and
sensitivity and child self-regulation (i.e., compliance, inhibition, and emotion regulation).
However, Valcan et al. (2018) demonstrated a small but consistent association of a
composite of parental warmth, responsiveness, and sensitivity with child inhibition. Some
researchers did not find a relationship between parenting and inhibition (Park et al., 1997,
Shamir-Essakow et al., 2004). Despite the growing evidence that self-regulation has
important implications for the healthy functioning of adolescents, there has been limited
research on how the familial environment shapes their self-regulatory capacities, especially
in the rural setup of the Punjab region. Therefore, the present study attempted to explore the
association between self-regulation and family climate among rural adolescents.

Gender and Self-Regulation

Boys and girls differ in self-regulating ability due to evolutionary, social, cultural, and
family influences. In this regard, a greater evolutionary necessity for females to control their
emotional and behavioral reactions in social situations has led to females’ higher self-
regulation abilities. Girls tend to be more self-regulating than boys due to a combination of
traditional gender roles, community expectations, and environmental factors (McClelland et
al., 2007; Matthews et al., 2009). The tightly-knit nature of rural communities requires
women’s adherence to social norms and expectations due to a strong emphasis on
maintaining a reputation. This communal oversight leads females to be more mindful of
their behavior, emotions, and interactions with others as they are aware that everyone
notices their actions. Further, strong family and community support systems provide females
with guidance and emotional support, allowing them to develop self-regulation gradually.
From an early age, due to the expectations for the self-regulatory behaviors of boys and
girls, each gender is socialized through different processes. Parents, specifically in rural
setups, expect girls, as compared to boys, to execute a range of jobs from an early age, i.e.,
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home chores, and caregiving responsibilities, which demand patience and self-regulatory
abilities. Additionally, girls are found to be more accountable for maintaining harmony,
peace, and managing interpersonal conflicts within the family by exhibiting appropriate
emotions and behaviors. The deep connection and interdependence among extended rural
families encourage girls to improve their self-regulation as they negotiate family
expectations and duties. Girls in rural homes frequently see how their older women handle
family tasks, emotions, and relationships by demonstrating control, patience, and resilience,
which instill attributes in young women and promote the development of self-regulation. In
line with this, it is hypothesized that Females would be higher on self-regulation as
compared to male adolescents. However, there have also been studies that have reported
equal levels of behavioral self-regulation among the genders (Kockeritz et al., 2010;
Wanless et al., 2013). Therefore, the present study attempted to explore the gender
differences among males and females in self-regulation.

Family Climate and Gender

Females often perceive a more positive family climate than males, a difference that can be
attributed to several interrelated factors, including socialization patterns, communication
styles, and emotional expressiveness within families. Since childhood, rural girls have lived
in traditional households where they are expected to significantly contribute to family
caregiving roles. In contrast, boys seem to be raised to be less outwardly emotional and
more self-reliant. This gendered socialization can lead to girls being more attuned to and
valuing interpersonal relationships and emotional connections within the family. Further,
females typically exhibit higher levels of empathy and emotional intelligence, which enables
them to navigate and interpret family dynamics more positively (Ciarrochi et al., 2001).
Rural families put great emphasis on instilling feelings of responsibility to maintain
harmonious relationships, emotional connectedness within the family, strongly for girls as
compared to boys, which shapes their perception of family life as more cohesive and
supportive (Eagly and Wood, 2012). Additionally, rural girls are more engaged in household
chores and remain in regular contact with family members as compared to boys, who are
socialized to be more independent in handling outdoor jobs and responsibilities. This
increased interaction with the home environment can lead to more rewarding and engaging
experiences with family members, which can strengthen positive family evaluations among
girls. In line with this, it is hypothesized that Females would experience a more positive
family climate as compared to male adolescents. However, some researchers found non-
significant gender differences in experiencing family climate differently by males and
females (Conrade and Ho, 2001; McKinney and Renk, 2011; Shalini and Acharya, 2013; Al-
Elaimat et al., 2020) Therefore, the present study attempted to explore the gender differences
among males and females in perceiving family climate.

Hypotheses of the study
e Hi1: Self-regulation would be positively correlated with positive family climate and
negatively correlated with negative family climate among adolescents.
e H2: Females would be higher on self-regulation as compared to male adolescents.
e H3: Females would experience a more positive family climate as compared to male
adolescents.
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METHODOLOGY

Participants

The sample for the present study consisted of adolescents (n=50 males and n=50 females) in
the age range of 14-18 years. The sample was drawn from i.e. 9" and 10" grade students of
government schools located in rural areas of Patiala and Barnala districts of Punjab, India.
(procedure). To establish the genuine responses, only those subjects were included who were
willing to participate in the study.

Measures used
The following measures were used to carry out the present study.

e The Self-Regulation Questionnaire (Brown, Miller & Lawendowski, 1999)
comprises 63 items. The instrument was constructed to measure generic self-
regulation, i.e., the ability to regulate one’s behavior in a broad range of everyday
situations. The questionnaire contains seven subscales, namely, Receiving,
Evaluating, Triggering, Searching, Planning, Implementing, and Assessing. The
responses are given on a five-point Likert scale, i.e., Strongly Disagree, Disagree,
Uncertain or Unsure, Agree, and Strongly Agree. The reliability of the inventory
appears to be excellent. Cronbach's alpha of the Self-Regulation Questionnaire
(SRQ) is .91(Bommareddy Sruthi et al., 2022).

e Family Climate Scale (FCS) by (Dr. Beena Shah, 1990) consists of 90 items and
assesses10 dimensions of family climate including freedom versus restrictiveness;
attention versus negligence; dominance versus submission; acceptance versus
rejection; trust versus distrust; indulgence versus avoidance; warmth versus coldness;
expectation versus hopelessness; partiality versus fairness and open communication
versus controlled communication. There is a 3-point Likert scale marking for
negative statements, 0, 1, and 2 for ‘always’, ‘sometimes’, and ‘never’, respectively,
whereas it is 2, 1, and 0 for positive statements. The ‘positive total score’ indicates
the ‘favorable family climate’, whereas the ‘negative total score’ indicates the
‘unfavorable family climate’ of the child. The coefficient of reliability for all 10
dimensions ranged from 0.69 to 0.81, indicating it to be a highly reliable instrument
to assess the family climate (Varma, 2017; Samhitha and Sreedevi, 2020).

Design & Procedure

A correlational design was used to determine the association between self-regulation and
family climate among adolescents who were socialized in rural settings. Prior consent was
taken from the concerned authorities of the schools to meet the 9™ and 10™ class students for
data collection purposes during the free class periods. Further, parents of adolescents were
contacted at parent-teacher meetings to disclose the study’s intent and informed about their
wards’ volunteer participation. School counsellors and class teachers introduced the
researcher to the students in different sections. The researcher highlighted the significance of
the study and encouraged their volunteer participation. Furthermore, the initial session with
participants focused on rapport building. Ethical considerations of the study were clearly
explained during this session, and they were assured of the confidentiality of test results. A
total of five groups, each containing twenty-three participants, were formed to collect the
data. Tests were administered in two different sessions. In the first session, the participants
filled in The Self-Regulation Scale (Brown, Miller, and Lawendowski, 1999) with the
following instructions. “You will be given a scale related to self-regulation. There will be a
total of 63 items. The questionnaire contains seven subscales namely Receiving, Evaluating,
Triggering, Searching, Planning, Implementing, and Assessing. For every statement, you
have to express your views by marking a tick on any one cell of the five alternatives. There is
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no right and wrong answer and no time limit was kept for this scale, so please give your
responses on all items.” After the completion of the first scale, a ten-minute break was given
to the participants. Then, the Family Climate Scale (Beena Shah, 1990) was administered in
the second session and the participants were instructed as follows. “This questionnaire
contained a total of 90 items that assess the family climate on 10 dimensions like freedom
versus restrictiveness; attention versus negligence; dominance versus submission;
acceptance versus rejection; trust versus distrust; indulgence versus avoidance; warmth
versus coldness, expectation versus hopelessness; partiality versus fairness and open
communication versus controlled communication. So, on each of the items you have to
express your views by making a tick on any one option of the three alternatives given as
Always, Sometimes, Never. There is no right or wrong answer. However, you have to
complete it as early as possible, so please give your responses on all the items. As the
participants had the option of leaving the study whenever they felt so for undefined reasons,
nine participants completed the first session and did not report for the second session. The
participants were encouraged to express their concerns or ask questions related to the study.
While scoring the data using guidelines provided in the manuals, six sets of questionnaires
were found incomplete, and the data of 100 subjects were subjected to statistical analyses.

RESULTS AND DISCUSSION

The main objective of the present investigation was to see the relationship between self-
regulation and family climate among adolescents. For this purpose, a product-moment
correlation method was used.

Table 1: Showing correlation coefficient among self-regulation and family climate
(N=100)

Self-Regulation PFC NFC

Receiving 210% -.354%*
Evaluating 221% -.268%*
Triggering 253%* -.196

Searching 227* - 440%*
Planning .078 -.297%*
Implementing 102 = 277*
Assessing 278%* -.388**
Total Self-Regulation 297** -518**

Note: PFC- Positive Family Climate & NFC- Negative Family Climate
Note: **p < .01, *p <.05

Table 1 presents the coefficients of correlation between self-regulation and family climate.
There was a significant and positive association between total self-regulation and favourable
family climate, and a significant and negative association was found between total self-
regulation and unfavourable family climate. The components of self-regulation, i.e.,
receiving (r=.210, <.05), evaluating (r=.221, <.05), triggering (r=.253, <.05), searching
(r=.227, <.05), and assessing (r=.278, <.01) have a significant positive association with
favourable family climate. This means that a favorable family climate promotes a person’s
ability to gather and analyze relevant information required to direct one’s actions and
decision-making process to achieve specific goals. The rural milieu is distinguished by
increased support, and the cohesive structure of rural communities encourages children to
explore themselves, communicate openly about problems, and seek guidance and support
from family members, which aids in better understanding and internalization of pertinent
information. Further, this improves one’s ability to concentrate and process, resulting in
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adaptive solutions and decision-making (Efklides, 2011). Additionally, a positive family
climate enables an individual to assess their performance and goals more realistically. In
rural setups, the family members act as buffers against failures and setbacks; failures are
mostly viewed as an opportunity where one can flourish again. So, children can mitigate the
effects of stressors, become resilient, and prepare themselves to deal with challenges by
keeping a positive attitude and persistence in difficult scenarios (Pomerantz et al., 2007).
Once done with the evaluation, a supportive parental role encourages children to initiate
change and take necessary steps to engage in proactive and self-improving behaviors.
Children in such environments have high self-efficacy and confidence to pursue required
steps because parents show confidence and let the child take initiative. Parents reinforce
such behaviors by praising and offering autonomy to children (Pino-Pasternack and
Whitebread, 2010). Further, parental participation, open dialogue, and modeling of adaptive
strategies promote searching for options required for instigation to change and assessment of
the implemented plan, and in identifying areas of improvement (Pajares, 2002). On the other
hand, components, i.e., planning and implementation, did not show any significant
relationship with positive family climate.

Further, receiving (r= -.354, <.01), evaluation (r= -.268, <.01), searching (r= -.440, <.01),
planning (r= -.297, <.01), implementation (r= -.277 <.01), and assessment (r= -.388, <.01)
were found to be significantly and negatively associated with unfavourable family climate.
This means that a lack of familial support in a rural milieu hinders one’s ability to search for
and adhere to relevant information. Moreover, in close-knit rural communities where family
reputation and conformity may carry heightened importance, fear of criticism or failure can
further suppress a child’s capacity to critically evaluate their goals and progress.
Additionally, the negative family climate dramatically hindered children’s motivation to
change due to a lack of autonomy, guidance, and support, resulting in poor self-efficacy and
confidence in their ability to sustain behavioural change. (Hustedt and Raver, 2002). A
disorganized or unsupportive home environment in rural areas, where resources and
guidance are already limited, and the zest to learn new things is not promoted and modeled,
obstructs one’s capacity for searching, planning, and implementing plans effectively. (Kallia
and Dermitzaki, 2017). Furthermore, a lack of constructive appraisal of one’s actions and
plans get hampered due to a lack of acceptance of failures, hindering one's ability to assess
the effectiveness of the plan and adapt accordingly. On the other hand, the triggering
component was not significantly associated with a negative family climate.

Furthermore, as depicted in Table No. 1, the overall self-regulation score was found to be
positively and significantly (r=.297, <.01) correlated with a favorable family climate and
negatively and significantly (r=-.518, <.01) correlated with an unfavorable family climate.
Therefore, the hypothesis was accepted that self-regulation would be positively correlated
with a favorable family climate and negatively correlated with an unfavorable family climate
among adolescents. This means that in rural setups, a warm, supportive, autonomous,
responsive, cohesive, structured, and consistent family and communal context significantly
leads to better self-regulatory capacities. Previous studies lend support to present research
findings (Mulvaney et al., 2006; Leerkes et al., 2011). Researchers asserted that when
children are given autonomy in making choices, decisions, and managing household and
agricultural chores in rural areas with appropriate boundaries, they develop a sense of
control over their environment. Also, when children are entrusted with age-appropriate
responsibilities, they learn to self-regulate their actions to fulfill those responsibilities as
competent individuals demonstrate situation-appropriate behaviors via parental instruction,
monitoring, and modeling, as well as filtering the specific events to which children are
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exposed (Power, 2004; Kliewer et al., 2006; Bernier et al., 2010). When individuals feel
trusted and supported, they experience a lower level of emotional distress, which is essential
for self-regulation. Trusting relationships provide a secure base where individuals
communicate openly, share goals, and work together towards goals, thus fostering self-
regulation (Eisenberg et al., 1999). On the other hand, distrusting relationships create
barriers in communication and cooperation, thus undermining self-regulation. When
children are constantly supervised and micromanaged, they may rely on external cues and
directives to guide their behavior rather than developing self-regulation mechanisms (Hong
et al., 2015). Overly restrictive rural environments that put strong emphasis on reputation
and conformity may prevent children from facing and overcoming challenges on their own,
thus restricting self-regulation capacity. Further, parents with a conservative mindset may
fail to notice or acknowledge their children’s efforts or achievements, depriving them of
emotional support, valuable feedback, and encouragement, which exacerbates feelings of
inadequacy and insecurity, undermining adolescents’ motivation to self-regulate. (Colman et
al., 2006; Karreman et al., 2008). Additionally, research shows that parental warmth,
support, and encouragement lead to emotional security in children, and they feel valued and
supported in their pursuits. Children in such family environments are confident about their
abilities and seek parental guidance and support in the face of adversity or difficult tasks.
Conversely, negative reinforcement through criticism, rejection, or indifference further
diminishes individuals' confidence in self-regulating behavior as they internalize feelings of
failure or unworthiness. Further, researchers posited that realistic expectations enhance goal-
setting and provide clarity, guiding an individual’s behaviors and decisions toward desired
outcomes (Locke and Lathman, 2002). Conversely, the absence of clear goals and direction
impedes self-regulation, as individuals may struggle to find purpose or meaning in their
actions (Emmons et al., 1992). Further, research shows that partiality and fairness in familial
interactions profoundly shape self-regulation abilities. When partiality is present, individuals
may experience inequitable treatment, leading to feelings of resentment and inadequacy
(Cropanzano et al., 2003). This undermines self-regulation as individuals struggle to
maintain motivation and confidence in their abilities when faced with perceived unfairness
(Tyler et al., 2011). In contrast, fairness fosters motivation and performance by ensuring that
efforts are recognized and rewarded equitably. Individuals are more likely to invest energy
and resources and better regulate their behaviors to achieve their goals when they believe in
the fairness of the family environment. Hence, the present study revealed that the family
climate plays a vital role in the development of self-regulation.

Table 2: Means, SDs, and t-ratio of males and females on Self-regulation

Self- Gender
Regulation Male/Female Number Mean SD t-ratio
.. Females 50 35.42 4.07
Receiving Males 50 30.48 437 5.851%
. Females 50 31.66 3.03 s
Evaluating Males 50 29.12 4.01 3.572
Tricoerin Females 50 30.10 4.69 0.83
geerng Males 50 29.38 3.95 '
. Females 50 33.62 3.54 s
Searching Males 50 31.22 4.95 2.789
. Females 50 31.46 3.31
Planning Males 50 30.42 3.97 1.422
. Females 50 33.24 3.98 s
Implementing oo 50 29.76 5.3 3.743
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Self- Gender
Regulation Male/Female Number Mean SD t-ratio

. Females 50 32.40 3.28 %
Assessing Males 50 30.44 5.13 2.276
Self- Females 50 228.16 15.59

3 %%

Regulation 00 50 210.32 19.12 >-113
(Total)

Note: **p <0.01, *p <0.05

Table 2 presents the t-ratio between male and female adolescents in self-regulation. The
findings of the present study reveal a significant difference (t- ratio = 5.11, p < .01) between
males (M = 210.32, SD = 15.59) and females (M = 228.16, SD = 19.12), with females
exhibiting particularly high self-regulation. This supports the hypothesis and aligns with
previous research that girls in rural setups are more likely than boys to act according to
social rules, thereby providing girls with more practice and consequently a better ability to
regulate their behaviors and emotions (Davis, 1995). In line with this view, meta-analytic
studies indicate that girls have greater motivation and ability to engage in self-regulation
than boys (Silverman, 2003; Else-Quest et al., 2006). Additionally, gender differences have
been reported concerning the habitual use of emotion regulation strategies. For example,
girls tend to use problem-oriented strategies—aimed at solving a problem to feel better—
more often than boys. In contrast, boys are more likely to emotionally disengage from
stressful situations (i.e., emotion-oriented strategies) than girls (Eschenbeck et al., 2007). In
this context, self-control and social control theorists argue that females exhibit higher levels
of self-control relative to males since females are subjected to greater parental supervision
and are more likely to be reprimanded for deviant behaviors (Else-Quest et al., 2006).
Specifically, females in rural settings demonstrate lower levels of risk-taking and greater
self-regulation due to the interplay of family structures, gender stereotypes, and parental
supervision practices. A meta-analysis of parent talk reveals that mothers engage in more
conversation and use more supportive speech with their daughters than with their sons
(Leaper et al., 1998; Vallotton and Ayoub, 2011). Further, research suggests that parents
may socialize boys and girls differently, offering more positive and facilitating socialization
for girls (Kuebli and Fivush, 1992; Leaper et al., 1998), which may contribute to girls'
advanced self-regulation.

Table 3: Means, SDs, and t-ratio of males and females on family climate.

. Gender .
Family Status Male/ female Mean SD t-ratio
Females 62.52 6.25

PFC Males 60.52 5.97 1.185
Females 57.52 9.45 %
NFC Males 50.74 8.35 2311

Note: PFC- Positive Family Climate & NFC- Negative Family Climate
Note: **p <0.01, *p <0.05

Additionally, as depicted in Table 3, a significant gender difference (t-ratio=2.311<.05) was
observed, particularly regarding negative family climate. Females reported higher exposure
to negative family climate (M=57.52, SD=9.45 vs. males’ M=50.74, SD=8.35; t=2.311,
p<.05), suggesting increased sensitivity to familial stresses or stronger parental surveillance.
In contrast, male and female adolescents did not differ significantly in positive family
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climate. Therefore, the hypothesis was rejected that females would experience a more
positive family climate as compared to male adolescents. Rural girls often perceive a more
negative family climate than their male counterparts due to a complex interplay of
socialization processes, cultural expectations, emotional sensitivity, and family dynamics
(Suitor et al., 2017). In rural settings, traditional gender roles are more strongly maintained,
often putting additional pressure on girls to comply with expectations about obedience,
household duties, and caring from an early age. During adolescence, when independence is
most crucial, these obligations can cause feelings of restriction and lack of autonomy in
girls. Additionally, rural girls may encounter gender-based favoritism, in which boys are
granted greater support and autonomy for their goals, which perpetuates feelings of neglect
and unfairness in girls, leading to a sense of negative family climate. Further, rural girls, as
compared to boys, are more engaged in household chores and are more involved with family
members, increasing their exposure to family stress and conflict. Furthermore, girls put
greater value on relationships and emotional connectivity and often demonstrate higher
emotional sensitivity and empathy than male adolescents, which makes females more
affected by disputes, tensions, and pressure in the family setting. Additionally, they may
have heightened expectations for emotional support and communication within the family;
when such expectations are unmet, the perceived family climate can become increasingly
negative. The differential impact of family dynamics also contributes to this perception.
Girls, as compared to boys, are more vulnerable to the adverse effects of family discord,
including parental conflict and emotional neglect. These stressors can foster a more critical
view of the family environment. Despite more negative home environments, females
demonstrate stronger self-regulation, indicating resilience or adaptive coping mechanisms
specific to rural girls (Julio et al., 2019; Rende, 2021). In conclusion, schools and
community initiatives could assist boys in developing self-regulation skills (for example,
through goal-setting workshops), while girls could benefit from stress-management
strategies. To create equitable support systems, rural mental health policies must account for
gendered inequities in family dynamics.

CONCLUSION

The present study highlights the significant relationship between self-regulation and family
climate among rural adolescents, emphasizing that a supportive and positive family
environment fosters better self-regulatory abilities, while a negative family climate hinders
them. Findings also reveal that female adolescents demonstrate higher self-regulation than
males, likely due to socialization processes and communal expectations. Additionally,
females reported experiencing a more negative family climate, possibly due to heightened
emotional sensitivity and relational expectations. These results underscore the importance of
fostering positive familial interactions to support adolescent development. The study has
important implications for educators, policymakers, and families, suggesting that
interventions promoting a nurturing family environment can enhance self-regulatory
capacities, leading to better academic performance, emotional well-being, and resilience
among adolescents. Future research should explore longitudinal perspectives and broader
socio-cultural influences to deepen our understanding of these dynamics.
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