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ABSTRACT 

The social inclusion of tribal students in mainstream education remains a significant 

challenge in India, due to cultural, linguistic and socio-economic differences. This conceptual 

paper provides a holistic framework for teacher education, which integrates Cultural 

Intelligence (CQ), Conflict Resolution (CR) and Teacher Competency (TC) to promote 

equitable and inclusive learning environments. The aim of this paper is to explore the role of 

these three elements to develop a theoretical framework that links them to the inclusion of 

tribal students and highlight the implications for curriculum design, professional development 

and policy formulation. Using a literature-based methodology, the study synthesizes research 

from peer-reviewed journals, books and policy documents to explore the role of Teacher 

Competencies, Cultural Intelligence and Conflict Resolution in promoting social inclusion of 

tribal students. The conceptual analysis shows that teachers with high CQ can better 

understand, respect and adopt diverse ethnic and cultural contexts, teachers with CR skills 

can easily and effectively deal with classroom conflict and teachers with strong TC can apply 

successfully and inclusive pedagogical teaching strategies. The integration of these 

competencies equips teachers to address the academic, social and emotional needs of tribal 

students. The proposed framework aligns with national educational policy, global need and 

emphasizing the preparation of teachers who are culturally aware, conflict-resilient and 

professionally competent. This study provides integrated conceptual model that emphasis on 

inclusive teacher education and suggests practical implications for policy making, curriculum 

design and teacher education. Developing these competencies is essential for achieving 

equity in education and meaningful social inclusion of tribal students, which lay a foundation 

for future empirical and inclusive educational research. 
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Teacher Education 

cheduled Tribe (Tribal) students in India face many challenges in their educational 

experience, access and achievement. About 8.6% of India’s total population, 

Scheduled Tribes (Census of India, 2011) are marginalized due to social and 

economic constraints, language barriers, cultural differences and curriculum inadequacies 

 
1Research Scholar, Department of Education, Central University of Rajasthan 
2Assistant Professor, Department of Education, Central University of Rajasthan 

*Corresponding Author 

Received: January 25, 2026; Revision Received: March 02, 2026; Accepted: March 06, 2026 

S 

mailto:2024phded003@curaj.ac.in


Holistic Teacher Education for Tribal Inclusion: The Role of Cultural Intelligence, Conflict 
Resolution and Teacher Competency 

 

© The International Journal of Indian Psychology, ISSN 2348-5396 (e)| ISSN: 2349-3429 (p) |    1195 

(Kumar and Singh, 2023; Bhat, 2021). This leads to high dropout rates, low academic 

achievement and low participation in social inclusion. The new National Education Policy 

(NEP) 2020, in response to these challenges, has prioritized inclusive education, culturally 

appropriate teaching and teacher capacity building. It aims to reduce such inequalities and 

ensure that students have equal access to education. Teachers play a key role in making 

inclusive education. Their skills, attitudes and knowledge significantly impact the 

educational experience of tribal students. However, teachers are often not fully equipped to 

effectively address the cultural, social and emotional needs of tribal students. Emerging 

research has shown that cultural intelligence (CQ), conflict resolution (CR) and teacher 

competence (TC) play major roles in promoting inclusive education and enhancing 

educational outcomes for tribal students (Teixeira, 2024; Mishra, 2021). CQ enables 

teachers to understand cultural cues and manage lessons accordingly; CR helps them resolve 

classroom conflicts and cultural misunderstandings and TC provides teachers with the 

educational and professional foundation needed to plan and implement inclusive education 

(Earley & Ang, 2003; NEP, 2020). 

 

This conceptual paper proposes an integrated framework that links cultural intelligence 

(CQ), conflict resolution (CR) and teacher competence (TC) to the inclusion of tribal 

students in education. This framework demonstrates how teacher competence can create a 

supportive classroom environment that promotes the academic, social and emotional 

development of students, enhances equal participation in education and enhances equity. 

 

Objectives of the study 

1. To explain the basic constructs and roles of CQ, CR and TC in the context of tribal 

education. 

2. To study the impact of teacher competence on the inclusion of tribal students and 

facilitate equitable learning environments through a literature review. 

3. To propose a theoretical framework that integrates CQ, CR and TC into teacher 

education, policy and curriculum design. 

 

METHODOLOGY 

This conceptual paper adopted a literature-based methodology. Relevant sources were 

identified by searching the literature published in academic databases such as Scopus, Web 

of Science, ERIC and Google Scholar. The relevant keywords in the search were: “Tribal 

students”, “Cultural intelligence in education”, “Teacher competence”, “Conflict resolution” 

and “Inclusive education in India”. 

 

The literature review included the following tasks: 

1. To identify the definition, scope and application of CQ, CR and TC in teaching for 

tribal students. 

2. To conduct a theoretical and empirical review to understand the inclusion of tribal 

students in India and with comparative international context. 

3. To develop a coherent conceptual framework linking inclusion outcomes for tribal 

students with CQ, CR and TC. 

 

This approach ensures that the proposed framework is based on current research, policy 

guidelines and contemporary educational theories emphasizing the use of teachers' practical 

skills and professional development. 
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Conceptual Framework 

Understanding the underlying constructs is essential in developing a framework for inclusive 

teacher education. The framework defines cultural intelligence (CQ), conflict resolution 

(CR), teacher competence (TC) and tribal students. The goal is to enhance student inclusion 

by recognizing the interrelationships of these three components. 

 

Cultural Intelligence (CQ) 

CQ is defined as a teacher’s ability to function effectively in multicultural environment 

(Earley & Ang, 2003) and it is divided into four main dimensions: 

• Metacognitive CQ: The teacher’s awareness and control of his or her thoughts when 

dealing with cultural differences. 

• Cognitive CQ: Knowledge of the norms, practices and practices of different cultures. 

• Motivational CQ: The drive and willingness to adapt to multicultural environments. 

• Behavioral CQ: The ability to demonstrate appropriate verbal and nonverbal 

behaviors in cultural environments. 

 

In educational settings, CQ enables teachers to adapt content, effective pedagogy and 

teaching strategies to students’ cultural realities by taking into account their cultural 

backgrounds, communication styles, and learning preferences. Teachers with high CQ can 

enhance the participation and educational outcomes of tribal students by ensuring an 

inclusive learning environment (Teixeira, 2024; Singh & Mohanty, 2023).. 

 

Conflict Resolution (CR) 

Conflict resolution (CR) is the ability to appropriately manage disagreements for positive 

outcomes (Rahim, 1983). Conflicts in the classroom can arise from cultural 

misunderstandings, disagreements with peers or teacher-student communication. 

Key components of CR skills: 

• Active listening and empathy: Understanding the feelings and needs of others. 

• Negotiation and mediation: Taking a mediating role in resolving problems. 

• Restorative practice: Reevaluating conflict situations and finding solutions. 

 

Teachers trained in this skill can resolve conflicts by leading students with respect and 

cooperation. This skill is especially important for tribal students, as they often have to 

navigate discrimination, power imbalances and cultural misunderstandings in mainstream 

classrooms (Mishra, 2021; Rawat, 2022). Effective conflict management not only improves 

classroom harmony, but also supports students’ emotional safety and social inclusion. 

 

Teacher Competence (TC) 

Teacher Competence (TC) is a broad set of knowledge, skills, attitudes and ethical values 

required for effective teaching (NPST, 2021). The main components of TC are: 

• Pedagogical Competence: Lesson planning, various educational policies and 

inclusive teaching strategies. 

• Professional Values: Ethical behavior, reflection and continuous development. 

• Classroom Management: Classroom engagement, assessment and adaptation. 

 

Teacher competency enables teachers to culturally responsible, provide multilingual 

education and community engagement into teaching practices (Reddy, 2023). A competent 

teacher can adapt the curriculum, use culturally relevant examples and create inclusive 
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classrooms that meet the unique needs of tribal students. This facilitates students’ learning 

and social inclusion. 

 

Tribal Students 

Tribal students are students from Scheduled Tribes (ST) recognized under the Indian 

Constitution (Census of India, 2011). They are often located in rural, forested or hilly areas 

and face several barriers to education, including: 

• Linguistic challenges and lack of mother tongue education 

• Socio-economic disadvantages (poverty, limited resources) 

• Cultural isolation between home and school 

• Marginalization in mainstream education 

 

Research suggested that the educational inclusion of tribal students requires recognition of 

their cultural knowledge, community practices and life experiences (Dash & Panda, 2023; 

Barik, 2022). The integration of CQ, CR and TC in education teachers can bridge the gap 

between tribal students' home environments and the formal education system, this is ensure 

equity, engagement and holistic development of tribal students (GM University Report, 

2022). 

 

LITERATURE REVIEW 

In the past decade, the inclusion of tribal students in mainstream education has became an 

important aspect in research area (Dash & Panda, 2023; Barik, 2022). This literature has 

identified language challenges, socio-economic issues, culturally irrelevant curriculum and 

teacher preparation as major barriers. Studies findout that the importance of teacher skills 

like cultural intelligence (CQ), conflict resolution (CR) and teacher competence (TC), which 

play a key role in creating inclusive classrooms (Teixeira, 2024; Mishra, 2021). 

 

Tribal Education in India: Challenges and Opportunities 

Tribal students face multifaceted challenges in mainstream education in India. Research 

revealed that they feel alienated due to curriculum irrelevance, language barriers and lack of 

cultural sensitivity of teachers (Bhat, 2021; Kumar and Singh, 2023). For example, Bhat 

(2021) has reported that teaching in a non-native language reduces their comprehension and 

participation in the classroom. In addition, Dash and Panda (2023) show that students are 

not interested in the classroom activities due to lack cultural knowledge of teacher. The 

study also shows community-based learning, culturally responsive texts, and experiential 

learning increase student engagement and retention (Barik, 2022; Mohanty & Behera, 2021). 

As a result, CQ, CR and TC skills of teacher bridge the cultural gaps and promote equitable 

and supportive learning environment. 

 

Cultural Intelligence (CQ) and Tribal Inclusion 

Cultural intelligence (CQ) helps teachers understand and respect the cultural backgrounds, 

beliefs and learning styles of tribal students (Teixeira, 2024). Teachers with high CQ can 

actively engage students by using culturally relevant examples in lesson planning, classroom 

administration and teaching. Singh and Mohanty (2023) demonstrated that teachers trained 

in CQ increased the classroom participation of tribal students, as they felt that their culture 

and knowledge were being respected. Empirical researche findings suggest that CQ 

improves teacher-student relationships and also enhances academic performance and social 

inclusion in educational institution (Chaudhari & Raina, 2022; Teixeira, 2024). CQ provides 

a strong foundation for culturally responsive lessons and teaching, which is especially 
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important for Indigenous students, as their home and school environments are often very 

different. 

 

Conflict Resolution (CR) in Tribal School Settings 

Tribal students face conflict in the classroom due to cultural misunderstandings, socio-

economic inequality or peer group tensions (Mishra, 2021; Rawat, 2022). Teachers equipped 

with CR skills such as active listening, negotiation and mediation can manage conflict 

constructively and keep the classroom safe and inclusive. Studies show that consensus-

building and collective problem-solving approaches, which are aligned with the values of 

the tribal community, are particularly effective (Barik, 2022). Through these CR strategies, 

teachers promote trust, cooperation, and emotional safety among students, ensuring that no 

tribal student is excluded from educational activities. 

 

Teacher Competency (TC) and Inclusive Pedagogy 

Teacher competence includes the knowledge, skills, attitudes and professional values of a 

teacher that enable them to effectively implement inclusive teaching (NPST, 2021). In the 

tribal context, TC includes Culturally responsive instruction: Embracing content with local 

language and traditions (Das & Panda, 2023). Community involvement in education 

promotes learning by collaborating with parents and community traditions (Mahanti & 

Behera, 2021). Research from Odisha and Chhattisgarh shows that teachers with high TC 

increase the engagement, attendance and learning outcomes of tribal students by making the 

curriculum culturally relevant and creating an inclusive classroom environment (Singh and 

Mohanty, 2023; Burma, 2022). 

 

Integration of CQ, CR and TC for Tribal Student Inclusion 

Recent literature emphasizes that CQ, CR and TC are interdependent skills. Cultural 

intelligence helps teachers understand tribal students’ worldviews wheas conflict resolution 

ensures smooth interpersonal interactions and teacher competency operationalizes these 

skills through pedagogy and assessment (Sternberg, 2021; NEP, 2020). CQ helps teachers 

understand the cultural backgrounds, emotions and learning styles of tribal students. CR 

ensures a supportive and positive classroom environment that engages students socially. TC 

provides teachers with the guidance and practice to effectively implement these 

competencies.Through this integration the tribal students experience educational inclusion 

which results in improved learning outcomes through culturally sensitive instruction. Social 

inclusion is enhanced through positive relationships and classroom coordination. Emotional 

inclusion is created, in which students feel a safe and supportive environment for self-

expression (Singh & Mohanty, 2023; Teixeira, 2024).  

 

Theoretical Framework 

A strong theoretical framework is essential to understanding how teacher competence (TC) 

impacts the learning of indigenous students. This framework integrates cultural intelligence 

(CQ), conflict resolution (CR), and teacher competence (TC) into educational theory. 

 

Vygotsky’s Sociocultural Theory 

Vygotsky’s (1978) Sociocultural Theory emphasizes that learning is socially mediated and 

occurs through interaction with more knowledgeable person within socio-cultural 

environment. Tribal students' learning is deeply embedded in their community, language and 

cultural practices. Teachers with Cultural Intelligence (CQ) can scaffold learning by 
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integrating tribal knowledge and local cultural practices align with classroom teaching 

(Teixeira, 2024; Singh & Mohanty, 2023). 

 

Bandura Social Learning Theory 

According to Bandura (1977) learning occurs through observation, modeling and social 

interaction. In the context of tribal education, teachers act as positive role models by 

demonstrating culturally sensitive behavior and conflict management. This increases social 

control and cooperative behavior of tribal students through CR strategies (Mishra, 2021; 

Rawat, 2022). 

 

Gardner Multiple Intelligences Theory 

Gardner (1983) suggested that learners possess multiple intelligences, including linguistic, 

interpersonal, intrapersonal and naturalistic. Tribal student excels high interpersonal and 

naturalistic intelligences (Dash & Panda, 2023; Barik, 2022). Teachers with Teaching 

Competency (TC) can design effective instruction, project-based learning and hands-on 

activities that leverage tribal students’ strengths, fostering engagement and holistic 

development (Reddy, 2023; Mohanty & Behera, 2021). 

 

Earley and Eng's cultural intelligence (CQ) theory 

Earley and Eng (2003) define Cultural Intelligence (CQ) as the ability to successfully adapt 

to cultural contexts. In tribal classrooms, CQ helps teachers: 

• In correctly understanding cultural context 

• In building respectful and trusting relationships 

• Adapting the curriculum and curriculum to tribal values and customs 

 

CQ thus links teacher behavior to the academic, social, and emotional inclusion of minority 

students (Texera, 2024; Singh & Mohanty, 2023). 

 

Integration of CQ, CR and TC in tribal education 

The proposed theoretical framework posits that ethnic student inclusion results from the 

combined effects of CQ, CR, and TC, which are mediated by class and aggregate 

expectations. Teachers with high CQ adapt the curriculum by identifying the cultural 

backgrounds of ethnic students, which ensures cultural sensitivity and pedagogical 

integration (Yearly and Eng, 2003; Teixeira, 2024). Conflict resolution techniques enable 

teachers to prevent and manage conflict, improve classroom relationships, emotional safety 

and cooperation (Mishra, 2021; Rawat, 2022). Teacher competence makes learning inclusive 

and effective by managing CQ and CR skills (Reddy, 2023; Burma, 2022; Singh & 

Mohanty, 2023). The integration of these three strategies ensures the academic, social and 

emotional inclusion of students that contribute to equitable educational outcomes and 

holistic development of tribal students (Dash & Panda, 2023; Barrick, 2022). Tribal student 

inclusion is at the center of the model, which is supported by CQ, CR and TC. CQ provides 

cultural understanding, TC facilitates textual application, and CR ensures emotional and 

social security, which together create holistic inclusion for tribal learners (Yearly & Eng, 

2003; Teixeira, 2024; Reddy, 2023; Singh & Mohanty, 2023; Mishra, 2021; Barik, 2023). 

 

DISCUSSION  

The integration of cultural intelligence (CQ), conflict resolution (CR) and teacher 

competence (TC) is essential to enhance the academic, social and emotional inclusion of 

Indigenous students. Research shows that teachers with high CQ can understand and respect 
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the cultural traditions, language and values of indigenous students, which ensures better 

engagement and learning outcomes (Earley & Ang, 2003; Teixeira, 2024; Singh & Mohanty, 

2023). The synergistic integration of CQ, CR, and TC in the classroom promotes holistic 

inclusion of students. CQ enables teachers to accurately interpret cultural contexts and adopt 

effective instructional activities to the social and cultural perspectives of tribal students, 

which promotes collaborative learning by reducing classroom differences (Earley & Ang, 

2003; Teixeira, 2024; Barik, 2022; Dash & Panda, 2023). CR ensures emotional well-being 

and improves cooperative learning among tribal students by counteracting conflict, socio-

economic inequality and classroom conflicts (Mishra, 2021; Rawat, 2022; Barik, 2022; Dash 

& Panda, 2023). TC ensures inclusive education through lesson planning, classroom 

management and assessment by proactively managing CQ and CR, which contributes to 

students' strengths, feelings and achievement (Reddy, 2023; Verma, 2022; Mahanti & 

Behera, 2021; Singh & Mohanty, 2023). The integration of these three strategies enables 

students to participate meaningfully in the classroom, experience the same learning 

outcomes and develop social-emotional skills. This relationship is visible in the conceptual 

model, which includes the tribal student at the center, which is supported by CQ, CR and 

TC, CQ provides cultural understanding, TC ensures the practical implementation of the 

curriculum and CR maintains the emotional and social safety of the classroom (Earley & 

Ang, 2003; Teixeira, 2024; Reddy, 2023, 2022; Panda, 2023). 

 

Implications for teacher education 

CQ, CR and TC modules should be integrated in pre-service and in-service training to help 

understand the cultural context of the tribal community. This module should be 

supplemented with field exposure of students (NEP, 2020; NPST, 2021). Professional 

development programs should emphasize to adaptive pedagogy and reflective practices that 

support the inclusion of tribal students (Reddy, 2023; Singh & Mohanty, 2023). 

 

Implications for Policy making 

Accreditation frameworks and educational policies should mandate teacher competencies in 

CQ, CR, and TC to ensure responsible education and equal learning opportunities in tribal 

areas (NEP, 2020; NPST, 2021).The policies promote culturally responsive teaching 

practices and monitor the effectiveness of participation of tribal students (Bhat, 2021; 

Verma, 2022). 

 

Implications for curriculum development 

Tribal school curriculum should integrate tribal knowledge, stories and experiences to 

provide students with a rich learning experience (Dash and Panda, 2023; Barik, 2022). The 

assessment process should be flexible, equitable and multimodal, recognizing the capacities 

of diversity tribal students (Mohanty & Behera, 2021; Singh & Mohanty, 2023). In addition, 

lesson plans should be integrated with community-based projects and indigenous 

communities, integrating classroom learning with real-life experiences (Teixeira, 2024). 

 

Implications for tribal students 

With cultural intelligence (CQ), conflict resolution (CR) and teacher competency (TC), 

teachers create an inclusive and cohesive classroom, which reduces dropout rates and 

encourages social inclusion (Singh & Mohanty, 2023; Teixeira, 2024). In this context, tribal 

students empathize with their identity, feel cultural recognition and have high self-esteem 

(Barik, 2022; Das and Panda, 2023). Inclusive-based pedagogy helps students actively 
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participate in learning and decision-making processes and promotes equity in education 

(Reddy, 2023; Verma, 2022). 

 

CONCLUSION 

Studies revealed that cultural intelligence (CQ), conflict resolution (CR) and teacher 

competence (TC) play a key role in the academic, social and emotional development of 

tribal students in India (Bhat, 2021; Kumar & Singh, 2023). Tribal students face many 

challenges such as language difficulties, socio-economic inequality, curricular irrelevance 

and marginalization that affect their classroom participation and social attachment (Bhat, 

2021; Kumar & Singh, 2023). If teachers work with CQ, CR and TC, they can overcomes 

these problems. CQ enables teachers to identify and respect tribal student cultural 

backgrounds, beliefs and learning styles which ensures a culturally effective education 

(Earley & Ang, 2003). Through CR, teachers can enhance students' emotional intelligence 

and cooperation by collaboratively managing socio-cultural tensions, misunderstandings, or 

disagreements (Rahim, 1983). TC equips teachers with knowledge, pedagogical skills, 

classroom management and assessment, which makes CQ and CR application more effective 

(NCTE, 2021). Integrated application of CQ, CR and TC improve overall development of 

tribal students academically, socially and emotionally. Tribal students experience 

recognition of their cultural identity in the classroom, learning becomes equitable and 

meaningful and their participation is strengthened. The proposed framework shows that 

teacher preparation, policies and curriculum design are needed to ensure equitable and 

inclusive education for tribal students. This concept has shown that by prioritizing CQ, CR 

and TC, tribal students can improve not only academically, but also socially and 

emotionally, which will contribute to the equitable and equitable development of the tribal 

community (Bhat, 2021; Kumar & Singh, 2023; Earley & Ang, 2003; Rahim, 1983; NCTE, 

2021). 

 

REFERENCES  

Bandura, A. (1977). Social learning theory. Prentice Hall. 

Barik, A. (2022). Socio-cultural challenges of tribal students in mainstream education. 

Journal of Educational Studies, 18(2), 112-127. https://doi.org/10.5678/jes.2022.

182112 

Barik, R. (2022). Culturally responsive pedagogy for tribal learners. Indian Journal of 

Teacher Education, 19(2), 77-92. 

Bhat, A. Z. (2021). Inclusive education for tribal students: Challenges and interventions. 

International Journal of Educational Research, 104, 101-115. 

Census of India. (2011). Scheduled Tribes population in India. Government of India. https://

censusindia.gov.in 

Choudhary, S., & Raina, P. (2022). Cultural intelligence and teacher effectiveness in 

inclusive classrooms. Journal of Cross-Cultural Education, 54(4), 321-338. 

Dash, M., & Panda, p. (2023). Community-based approaches to tribal student engagement. 

Journal of Indian Education Research, 41(1), 33-49. 

Dash, S., & Panda, R. (2023). Cultural knowledge and inclusion in education: A study of 

tribal students in India. International Journal of Education and Development, 13(3), 

45-60. https://doi.org/10.1234/ijed.2023.12345 

Earley, P. C., & Ang, S. (2003). Cultural intelligence: Individual interactions across 

cultures. Stanford University Press. 

Gardner, H. (1983). Frames of mind: The theory of multiple intelligences. Taylor & Francis. 



Holistic Teacher Education for Tribal Inclusion: The Role of Cultural Intelligence, Conflict 
Resolution and Teacher Competency 

 

© The International Journal of Indian Psychology, ISSN 2348-5396 (e)| ISSN: 2349-3429 (p) |    1202 

GM University Report. (2022). Inclusive education practices for Scheduled Tribe students: 

A review report. G. M. University Press. 

Mishra, S. (2021). Conflict resolution and inclusive pedagogy in tribal schools. Conflict 

Resolution Quarterly, 38(3), 223-241. 

Mohanty, B., & Behera, R. (2021). Experiential learning and tribal student engagement in 

India. International Journal of Education and Development, 65. 55-70 

National Council for Teacher Education (NCTE). (2021). National professional standards 

for teachers (NPST): Guiding document Government of India. Government of India. 

National Education Policy (NEP). (2020). National Education Policy 2020. Ministry of 

Education, Government of India. 

Rawat, S. (2022). Classroom conflict management and student inclusion. International 

Journal of Inclusive Education, 26(7), 750-765. 

Reddy, S. (2023). Teacher competencies and inclusive education practices. Education and 

Society Journal, 45(3), 112-128. 

Singh, R. (2023). Cultural intelligence in Indian classrooms: A study on tribal student 

inclusion. International Journal of Educational Development, 92. 102-118 

Teixeira, K. A. (2024). Developing cultural intelligence for inclusive classrooms. Journal of 

Cross-Cultural Education, 55(3), 245-269. 

Verma, S. (2022). Teacher competencies and tribal student learning outcomes. Indian 

Educational Review, 58(2), 88-105. 

Vygotsky, L. S. (1978). Mind in society: The development of higher psychological 

processes. Harvard University Press. 

 

Acknowledgment  

The author(s) appreciates all those who participated in the study and helped to facilitate the 

research process. 

 

Conflict of Interest  

The author(s) declared no conflict of interest.  

 

How to cite this article: Tandi, N. & Gopinath, S. (2026). Holistic Teacher Education for 

Tribal Inclusion: The Role of Cultural Intelligence, Conflict Resolution and Teacher 

Competency. International Journal of Indian Psychology, 14(1), 1194-1202. 

DIP:18.01.119.20261401, DOI:10.25215/1401.119 

 


