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ABSTRACT 
 
Emotions play an important role in the life of an individual and one requires a higher emotional 
intelligence to lead an effective life. We need to study the emotional aspects of school lecturer as 
they go on with their normal lives. The current study was planned to analyze the relationship 
between emotional intelligence and occupational stress. The sample consists of 102 school 
lecturer taken from government school. Further, the association of emotional intelligence with 
occupational stress of these school lecturers was analyzed. ‘Emotional intelligence scale’ was 
administered on the selected sample to assess emotional intelligence and occupational stress 
index’, was used for measuring various components of occupational stress of these school 
lecturers. . The results showed that (i) occupational stress has a significant negative correlation 
with emotional intelligence (ii) Political pressure and Role overload have significant negative 
correlation with emotional intelligence,  (iii) Role ambiguity, role conflict, responsibility for 
person and under- participation doesn’t show any significant relation with emotional intelligence 
and (iv) Stepwise regression analysis revealed two predictors of emotional intelligence  i.e. 
political pressure and role overload, jointly account for .115% of variance in emotional 
intelligence. 
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Cascio, (2001) noted at the beginning of 21st century that it is a time of globalization, 
information revolution, and pace in every sphere of life. The most important effects of these can 
be seen in the business world, and they can manifest themselves as changes that organizations 
make in their structures, strategies, activities, and technologies (Langley, 2000). Constantly 
changing organizations impose new roles and duties on their employees, and the employees who 
want to handle new roles and duties need to have a good intelligence quotient (IQ) and a good 
emotional quotient (EQ) in the processes of decision making and problem solving. 

The 21st century has also been designated an era of stress where individuals face stress in their 
organizational as well as in their daily lives. Although society has a set of legal regulations to 
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help individuals live in a healthy manner, these regulations do not eliminate stress. Thus, a 
completely stress-free life is impossible, and stress becomes a characteristic of human existence. 

Teaching profession has historically been viewed as the labor of love and kindness. It has many 
intrinsic and extrinsic rewards for people entering the pedagogical arena. However, teaching is 
not without its inherent problems. Problems associated with job related stress remain at the top of 
many teachers’ list. A teacher has to face innumerable challenges and play different roles in 
his/her institution. He/she not only plan lessons but also organize activities, maintain necessary 
records, make purchases, administer time-table, oral and aural teaching aids, adopt new 
techniques of communication and motivate the students by words and deeds. Thus, teacher is 
expected to possess a multifaceted personality. Under these circumstances, it is but natural that 
teachers will remain under stress which is sure to affect their effectiveness while teaching. 

In recent years, it has become a global concern, considering that about as many as a third of the 
teachers surveyed in various studies around the world reported that they regarded teaching as 
highly stressful (Borg, 1990). The level of stress experienced by P.G.T teachers has increased 
manifold than teachers at other levels at the school level. Excessive workload and teaching 
hours, role ambiguity, poor working conditions, overcrowded classes, uncongenial working 
environment, scarcity of resources, conflicting peer relations, frequently changing curriculum, 
assessment and evaluation strategies, accountability, lack of job security, lack of public esteem, 
meager salaries, indifferent students and parents behavior, professional development, fatigue, 
frustration, stagnation, boredom, and loss of motivation or enthusiasm and unsupportive parents, 
etc. contribute towards teacher stress (Blase, 1986; Manthei & Solman, 1988; Whitehead & 
Ryba, 1995; Travers & Cooper, 1996; Pithers & Sodon, 1998; Griffith et al., 1999; Kyriacou, 
2001; Butt et al., 2005; Johnson et al., 2005; Meng & Liu, 2008; Shernoff et al., 2011).  

The amount and degree of stress a teacher experiences may be related to his negative self-
perception, negative life experiences, low morale, and the struggle to maintain personal values 
and standards in the classroom (Worrall & May, 1989). Kyriacou (2001) stated that “the stress 
experienced by a particular teacher will be unique to him or her, and will depend on the precise 
complex interaction between his or her personalities, values, skills, and circumstances”.  

Moreover, according to Milstein and Farkas (1988), while the stressors (e.g. students’ 
misbehaviors and discipline problems, students’ poor motivation for work, heavy workload and 
time pressure, role conflict and role ambiguity, conflicting staff relationships in school 
management and administration, and pressure and criticisms from parents and the wider 
community) are found to be quite common across settings in the teaching profession, teachers do 
not react identically to these common stressors. Specifically, some teachers might develop 
psychological symptoms of varying severity, ranging from mild frustration, anxiety, and 
irritability to emotional exhaustion as well as psychosomatic and depressive symptoms 
(Kyriacou & Pratt, 1985). 
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Occupational stress has been increasing in the field of education as cited by researcher (Blix and 
Others, 1994; Sowa and Others, 1994; Chen and Miller, 1997; Chaplain, 2001; Gersch and 
Teuma, 2005 and Plash and Piotrowski, 2006) with reasons given from work load to demands of 
the administrator and parents. Occupational stress can make teachers ineffective and inefficient 
in their roles (Eskridge and Coker, 1985; Farber, 1984; Schamer and Jackson, 1996). It can have 
a negative influence on schools, overall teaching performances, the physical and emotional well 
being of teachers and students (Kyriacou, 1984; Philips, 1993).  

 Emotional intelligence is the ability of expressing feeling, expressing, understanding, and 
sentiment regulation. Emotional intelligence is a predictor of leadership ability through 
increasing focus on studying the ability to understand and manage men and women and to act 
wisely in human relations (Thorndike, 1920). High emotional intelligence individuals can better 
perceive emotions, use them in thought, understand their meanings, and manage emotions better 
than others. Solving emotional problems likely requires less cognitive effort for this individual. 
The person also tends to be higher on verbal, social and other intelligences (Mayer, Salovey and 
Caruso, 2004).  

According to Salovey, Bedell, Detweiler, & Mayer (2000), individuals differ as to their abilities 
to practice effective control over their emotional lives. Such individual differences are now 
thought of as differences in emotional intelligence (Salovey & Mayer, 1990). Oginska-Bulik 
(2005) held that the ability to effectively deal with emotions and emotional information in the 
workplace assists employees in addressing occupational stress and retaining psychological 
health.  

An employee with high emotional intelligence can deal with work environment stress. (Cooper et 
al., 2001). Recent studies have argued that such organizationally expected emotions are closely 
related to occupational stress (Grandey, 2002; Morris & Feldman, 1996; Tolich, 1993; Wharton, 
1993). Also a study conducted by Gohm, Corser, & Dalsky (2005) revealed that emotional 
intelligence was associated with relatively lower reported stress levels. Slaski and Cartwright 
(2002) found that managers high in emotional intelligence revealed less subjective stress and had 
better physical and psychological well-being.  

Similarly, Gardner and Stough (2003) revealed negative relationship between emotional 
intelligence and occupational stress. Saddam Hussain Rahim (2008) found that emotional 
intelligence competencies have the profound impact on stress, the psychological problems of 
employees and seeks to the solutions in the light of emotional intelligence  competencies have a 
positive and strong impact on stress. The emotional intelligence is very important factor for 
prediction of teachers’ health and also the correlation of emotional intelligence and occupational 
stress is significant (Mohammad Ali Mohammadyfar, et al., 2009).  
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Further, Nina Ogniska (2005) confirmed an essential, but not very strong, the role of emotional 
intelligence in perceiving occupational stress and preventing employees of human services from 
negative health outcomes. The ability to effectively deal with emotions and emotional 
information in work place assists employees in coping with occupational stress. 

In Indian studies, Sanjay Kumar Singh (2008) found no significant difference in the level of 
emotional intelligence and perceived role of stress between genders, but significantly negative 
relationships of emotional intelligence with organizational role of stress for both gender and 
medical professionals as a whole. Darolia and Darolia (2005) conducted a research on the role of 
emotional intelligence in coping with stress and emotional control behavior and found that 
emotionally intelligent people who are able to understand and recognize their emotions, manage 
themselves to keep under control in stressful situation. Sing and Sing (2008) conducted a study 
on the relationship between emotional intelligence and stress among medical professionals in 
their organizational lives. The study reveals significantly negative relationship of emotional 
intelligence with stress for both the genders of medical professionals. 

P.G.T teachers are expected to fill many roles in their daily tasks. These roles may include 
assessor, planner, curriculum developer, information provider, role model, facilitator, and 
resource developer. As a result of balancing these many roles, stress will always be a part of the 
teaching profession. Research suggests that stress and emotion are related constructs that do not 
occur independently from one another. The experience of stress is the manifestation of negative 
emotions triggered by danger, threats or challenges (Slaski & Cartwright, 2003). The important 
role that emotions play in the occupational stress process is only just being recognized. As 
emotions are difficult to measure in the workplace, they have generally been ignored in 
organizational research. However, the emergence of emotional intelligence has lead to a new 
focus on the role of emotions in the workplace. Despite the interest in workplace emotional 
intelligence, very little empirical research has examined the role emotional intelligence may play 
in occupational stress. This study systematically examines the role of emotional intelligence on 
occupational stress among Government School Lecturer (P.G.T) 

 
OBJECTIVES  

• To study the relationship of various components of occupational stress with emotional 
intelligence among government school lecturers (P.G.T.) 

• To explore whether various components of occupational stress significantly predict 
emotional intelligence. 

Hypotheses  
 In the present research the following hypotheses were proposed: 
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• Emotional intelligence would be a significantly correlated with various components of 
occupational stress among government school teachers (PGT). 

•  Some of the occupational stress components would significantly predict emotional 
intelligence among government school teachers (PGT). 

 
METHODOLOGY  
Sample  
To meet the objectives of the present study 102 individuals within the age range of 27 to 40 
years. All the participants are working as P.G.T government teachers in Govt. co-educational 
senior secondary schools located at 5 districts of urban and rural areas of Haryana. All the P.G.T 
teachers holds at least three years of minimum teaching experience and living with family 
members. 
 

Tools  
• Occupational Stress Index [OSI; Srivastava & Singh, (1984)]: To measure job stress 

this index may be conveniently administered to all categories of employees. The scale 
consisted of 46 items, each to be rated on five point scale, out of which 28 were true 
keyed and rests 18 were false keyed. The validity of Occupational stress index was 
determined by computing co-efficient of correlation between scales on the OSI and the 
various measures of job attitude and job behavior. Split half method was applied to 
establish the reliability of the scale which was found to be 0.935 by the authors. 

• Emotional Intelligence Scale [EIS; Bhattacharya, Dutta & Mandal, (2004)]: It was 
prepared by It consists of 40 items out of which 20 items are positive and other 20 items 
are negative. Items are to be answered on a five point scale ranging from never true to 
always true, with a possible range of scores from 40 to 200. A high score indicates high 
emotional intelligence. The test-retest reliability was 0.94 (alpha coefficient 0.87) and the 
correlation (r=0.75), between Indian version of the scale and Schutte Emotional 
Intelligence Scale, indicates the validity of the present scale. 

Procedure 
After getting the formal permission from the Principals’ of concerned institutes, data was 
collected during working hours. To initiate the study participants were briefed about the nature 
and the purpose of the research in order to receive the reliable data. They were informed that any 
provided information by them would be used only for research purpose and assured about the 
confidentiality of the data. Instructions were given regarding the questionnaires as per the 
respective manuals. The scales were filled in by the participants and collected immediately after 
completion. 

 



Occupational Stress as correlates of Emotional Intelligence among Government School Lecturers 
(P.G.T) 

 

© The International Journal of Indian Psychology  |    141 

Statistical Analyses 
To arrive at the final results and reveals the trends pertaining to the variables under the study 
descriptive statistics and Pearson correlation were computed. Additionally, stepwise regression 
analysis was applied. The obtained results are presented in the following section. 
 
RESULTS & DISCUSSION   
The results of statistical analysis for the present investigation has been presented with the help of 
tabulation which shows the descriptive statistical values (Table – I) for the said variables. It is 
evident from the mean values that for occupational stress components obtained scores are falling 
on the lower side ranging from 8.73 to 14.68. Which means that majority of government teachers 
comprises the present sample experience less stress associated with their occupational demands. 
 
 Table I:  Summary Table Showing Mean and S.D.’S For Total Sample (N=102) 
Variables Mean S. D. 
Emotional Intelligence (EI) 167.50 8.17 
Role Overload (RO) 14.68 2.54 
Role Ambiguity (RA) 8.82 1.73 
Role Conflict (RC) 12.20 2.22 
Political Pressure (PP) 10.18 1.66 
Responsibility  for Person (RP) 8.73 1.86 
Under-Participation (UP) 8.73 1.75 
 
Whereas mean scores (M = 167.50; SD = 8.17) on the emotional intelligence are falling on 
higher side. Such trends reflect their tendency to make effective use of emotional abilities and 
maturity to deal with the stress full demands. 
 
Table 2 reveals the inter-correlation outcomes for the present sample and shows the trend that 
emotional intelligence is strong correlated of political pressures (r = -0.282; p ≤ .01) and role 
overloading (r=-0.200; p ≤ .05) in negative direction. Additionally, no associations were 
observed among emotional intelligence, role ambiguity, role conflict, responsibility for person 
and under participation. 

 
Table 2: Inter-Correlation between Six Components of Occupational Stress and Emotional 
Intelligence 
Occupational 
stress 

Role 
overload 

Role 
ambiguity 

Role 
conflict 

Political 
pressures 

Responsibility 
for person 

Under 
participation 

Emotional 
intelligence 

-.200* -.095 -.050 -.282** -.110 .104 

**p< .01;  *p<.05 
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Further, there is positive relationship between under-participation and emotional intelligence 
among school lecturers (Table 2). Although under-participation has a positive relationship with 
emotional intelligence (Table 2) yet it does not comes out as a predictor of emotional 
intelligence. It has been find out that the correlation between role ambiguity, role conflict, 
responsibility for person and under-participation with emotional intelligence is not significant 
(Table 2). 
 

Table 3 represents the results for Stepwise multiple regression analysis and revealed that two 
significant predictors of emotional intelligence are political pressure and role overload. It could 
be interpreted from the regression analysis that political pressure comes out to be the most 
pertinent predictor of Emotional intelligence, as it entered the equations at step one with the R 
value of 0.282 which indicates that “political pressure” accounts for 7.9% of variance in criterion 
variable (i.e. emotional intelligence) among school lecturers. The beta value showed that 
political pressure has a negative significant relationship with emotional intelligence.  

Followed by political pressure, role overload contributed an additional 3.6% of the variance over 
and above towards the emotional intelligence among the present sample. 

Table 3 Summary of Stepwise Regressive Analysis Dependent Variable: Emotional 
Intelligence 

Steps Predictors Multiple R R2 R2 ∆ B F P< 

1 Political 
pressure  

.282 .079 .079 -.282 8.622 .001 

2 Role 
overload 

.339 .115 .036 -.188 6.415 .001 

From the results it seems clear that political pressure and role overload have a significant 
relationship with emotional intelligence and these two variables significantly predict school 
lecturer’s emotional intelligence. Both occupational stress components (political pressure and 
role overload) jointly account for near about 11.5% (7.9% +3.6% respectively) of variance in the 
criterion variable (i.e. emotional intelligence). 
 
Individuals have used various methods to handle stress, including using their intelligence, 
especially their emotional intelligence (Sirin, 2007). Several studies have suggested that 
individuals with high emotional intelligence are more capable of understanding and managing 
their emotions, which allows them to adjust to their surroundings and become more tolerant to 
challenging conditions, including stress (Bar-On, 1997; Goleman, 2005; Matthews et al., 2006). 
Emotional intelligence significantly contributes to reducing occupational stress by better 
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identifying feelings of frustration and stress and, consequently, regulating those emotions 
(Cooper & Sawaf, 1997). 
 
CONCLUSION 
The yielded results of the current study lead to the conclusion that enhancing teachers’ emotional 
intelligence might have an effect on their occupational stress. Despite some limitations, this 
study extends past findings on teacher occupational stress and emotional intelligence and 
contributes to better understanding of these phenomena and how they are related. Based on the 
results of this study, school-based social and emotional learning programs should be developed 
for P.G.T teachers. Kremenitzer (2005) stated: “an increase in a teacher’s emotional intelligence 
significantly impacts on student learning in a powerful way both in academic and interpersonal 
domains”.  
 
Greenberg (2002) also argued that emotionally intelligent teachers are less vulnerable to stress 
and might easily retrieve healthy information and action tendency within emotions, and avail 
themselves of this information to better react to stressors as well as to inspire adaptive action. 
The findings also underlie the importance of establishing some courses for P.G.T teachers 
especially young and less experienced ones to focus particularly on raising teachers’ awareness 
of stress levels and learning judicious strategies for surmounting chronic stress.  
 
The lack of diversity among the participants in the present study creates difficulty in generalizing 
to other settings. Therefore, it is recommended that the present study be replicated with a larger 
and more representative and diverse sample of the P.G.T teacher population, among middle, and 
high school level teachers. This may identify differences in emotional intelligence and 
occupational stress among different teaching levels. Also for obtaining a more precise estimate 
of teacher emotional intelligence and occupational stress, future research should combine self-
reporting measures with other measures based on objective performance. 
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