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ABSTRACT 
Self-esteem refers to the overall subjective and emotional evaluation of 
the self of one’s own worth and builds on the favorable experiences an 
individual has in one’s life such as academic achievement, social 
competence, etc. Emotional intelligence has been described as the 
ability of an individual to identify, use and manage emotions in such a 
way as to have better experiences with others and the self. It plays a 
vital role in promoting social experiences that are favorable to self-
esteem. The current study focused on studying the effect of self-esteem 
enhancement on the emotional intelligence of school students. A self-
esteem enhancement package consisting of 15 sessions was developed 
which incorporated various activities designed to develop a realistic 
self and enhance self-awareness. The results showed a positive effect 
of self-esteem enhancement on emotional intelligence. The results 
obtained were discussed in view of implementation of such programs 
by school counselors in India to facilitate the development of a well-
rounded personality of the youth passing out from the school. 
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Self-esteem is a generalized feeling about one’s own self 
which is more or less positive in nature. Podesta (2001) describes self 
esteem as ‘appreciating one’s own worth and importance and having 
the character to be accountable for one self and to act responsibly 
towards others’. It refers to making a judgment of one’s worthiness. 
Additionally, it is not a fleeting characteristic applicable to specific 
situations; it is a generalized feeling that pervades all areas of life. 
Self-esteem refers to liking one’s self without being conceited about it, 
reflecting the overall appraisal of the worth that an individual places 
on his self. 

Self-esteem can be high or low. When a person is able to 
accept his weaknesses and faults and simultaneously recognizes his 
strengths and positive qualities, the person will experience strong self-
worth and high self-esteem. Low self-esteem has been found to be 
related to lowered success in schools (Mann, Hosman, Schaalma & de 
Vries, 2004). Children with low self-esteem are also less accepted by 
their peers (Donders & Verschueren, 2004). It has also been found to 
be correlated to child psychopathology including anxiety (Beck, 
Brown, Steer, Kuyken & Grisham, 2001), depression (Harter, 1996) 
and eating pathology (Muris, Meesters, V de Blom & Mayer, 2005). 

Emotional intelligence refers to the ability to perceive, control 
and evaluate emotions. Goleman (1998) elaborates emotional 
intelligence to refer to ‘the capacity of recognizing one’s own feelings 
and those of others, for motivating ourselves and for managing 
emotions well in ourselves and in our relationships’. It can be 
understood as the capacity to reason about emotions and of emotions 
to enhance thinking. It includes the abilities to accurately perceive 
emotions, to access and generate emotions so as to promote emotional 
and intellectual growth.  

Literature suggests that emotionally intelligent persons have a 
higher tendency to experience better psychological well-being 
(Petrides & Furnham, 2006) and a lower level of emotional deficit 
(Salovey & Mayer, 1990) as compared to those who possess a lower 
level of emotional intelligence. They further reasoned that this may be 
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so because emotionally intelligent persons have the capability to deal 
with their emotions more efficiently and find it easier to maintain 
positive mental states (Mayer & Salovey, 1995; Mayer & Salovey, 
1993). Austin et al (2005) and Palmer et al (2002) also note that higher 
emotional intelligence is related to greater well-being. People higher in 
emotional intelligence have also been seen to succeed more as 
compared to those lower in emotional intelligence (Goleman, 1995). 
He further asserts that contrary to belief, IQ contributes 20% 
approximately only towards success in life; the rest of the credit for 
success is attributable to factors such as emotional intelligence, luck 
and social class.  

Emotional intelligence and self-esteem are considered as key 
role players in every field of life, the practical implications of which 
have been examined by various researchers (Carmeli et al, 2007; 
Mayer, 2009). Schutte et al (2002) and Zeidner et al (2004) have 
reported that self-esteem is a clear indicator to develop appropriate 
emotional intelligence among students. Sameer (2008) has also 
corroborated these findings in those who were affected by the tsunami 
in India. Country and Chester (2005) notes that there is a good 
relationship between self-esteem and emotional intelligence of 
students. Abbas & Ul Haq (2011) also report a significant positive 
relationship between the two.  

Self-esteem is a necessary contribution to life process and is 
indispensable to normal and healthy self-development and has a high 
value for survival (James, 1983). Its growth takes place in the larger 
context of relationship, environment related experience and attitude 
toward self and achievements (Gray, 2001). As the stem of self-esteem 
is self-awareness and is generally thought to be grounded in reality, 
self-esteem has been recognized as an essential contributor towards the 
healthy progression and normal development of the self. Various 
studies have demonstrated the positive effect of lifestyle enhancing 
activities on self-esteem. Quadrel, Fischhoff and Davis (1993) has 
reported the negative impact of low self-esteem on emotions and 
implied that low self esteem led to emotional disturbances onto 
violence and crime. Kail (1998) identified that children high in self-
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esteem judge their self more favorably and feel more positive about 
their self.  Also, higher emotional intelligence has been typically found 
to be associated with positive mood as well as higher self-esteem. 

Emotional intelligence and self-esteem have been shown to 
have a positive relationship. The beneficial effect of high self-esteem 
on emotional intelligence and vice versa has also been demonstrated. 
Keeping in view the above evidences, it was wished to assess the 
effect of a program designed to increase the self-esteem of an 
individual on emotional intelligence. Taking lead from the above 
mentioned studies, the following hypotheses were framed for testing: 
 
1. There will be a significant positive difference between the pre-test 

and post-test means of emotional intelligence of the experimental 
group for boys and girls group together, for boys and for girls. 

2. The pre-test and post-test emotional intelligence means of the cont
rol group will not show any significant difference.  

3. There will be no significant difference between mean emotional in
telligence scores for boys and girls group (pre-test and post-test). 

 
Sample 

The sample for the present study was selected from 
coeducational schools of Bhopal. The initial sample consisted of 658 
students of 8th and 9th class - 416 boys and 242 girls. Students who 
had low levels of self-esteem were screened out with the help of 
Coopersmith Self Esteem Inventory. The final sample, thus, consisted 
of 155 students with low self-esteem out of which 91 were boys and 64 
were girls. 
 
Tools 
1. Coopersmith Self Esteem Inventory 
The inventory has been constructed by Dr. S. Coopersmith (1981). It 
intends to measure the self-esteem of students between the age range 
of 8 to 15 years. The reliability coefficient has been reported between 
0.87 and 0.92 for grades 4 to 8 (Kimball, 1972). Simon and Simon 
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(1975) correlated the school form with SRA achievement series and 
the coefficient of correlation was found to be 0.33 (p <0·01).  
2. Multifactor Emotional Intelligence Scale (Indian Version) 
The scale has been constructed by Dr. V.K. Shanwal (2003, 2004). It 
intends to measure the emotional intelligence of adolescents covering 
four areas: identification of emotions, assimilation of emotions, 
understanding of emotions, and regulation of emotions. The scales 
reports high reliability and validity. 
3. SE Enhancement Package (SEEP) 
The SEEP comprises of 15 sessions which aimed at generating self-
awareness, developing realistic self-concept and enhancing self-worth 
of adolescents. Audio- visual aids, affirmations, talent hunt, goal-
setting, group as well as individual exercises were some of the 
activities included in the package. Each session was of approximately 
50-55 minutes duration. 
 
Procedure 

The design of the present study was experimental pre-test post-
test design with an experimental and a control group. A general ice-
breaking session was conducted for the subjects who would be 
participating in the session. Then, the Coopersmith Self Esteem 
Inventory was administered on the initial sample of 658 students and 
the students with low levels of SE were screened out. Following 
which, the Multifactor Emotional Intelligence Scale was administered 
to find out their level of emotional intelligence. The final sample of 
155 students was then divided into experimental and control group. 
The SE enhancement package comprising of 15 sessions (each session 
of approximately 50-55 minutes) was administered to the experimental 
group whereas the control group was not given any enhancement 
package. After the completion of the enhancement package with the 
experimental group, both the groups were again tested on the 
Multifactor Emotional Intelligence Scale to assess the change in the 
levels of emotional intelligence. 
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RESULTS  
For the testing of the hypotheses, ‘t’ test as applicable was 

applied to assess the mean differences. While testing of the first 
hypothesis, the pre- and post-test mean emotional intelligence scores 
of the experimental group were assessed. 

The complete experimental group was assessed first and it was 
found that the mean difference in the emotional intelligence scores of 
the pre- and the post-test condition is statistically significant at 0.05 
level of significance. The data obtained is depicted in table 1. 
 
Table 1 showing mean emotional intelligence scores for pre- and 
post-test conditions of experimental group (Combined group)  
Condition N M SD SED z 
Pre-test 125 498.34 42.78 3.72 2.397* 
Post-test 125 507.26 42.12 
t0.05 = 1.96 
 

Next, the mean difference in emotional intelligence of the boys 
group of the experimental group was assessed. It was seen that the 
mean difference of the pre- and post-test mean emotional intelligence 
scores for the boys was significant at 0.05 level of significance. The 
data obtained is depicted in table 2. 
 
Table 2 showing mean emotional intelligence scores for pre- and 
post-test conditions of experimental group (Boys group)  
Condition N M SD SED z 
Pre-test 69 489.70 44.39 5.54 2.02* 
Post-test 69 500.89 44.33 
t0.05=1.96 
 

For testing the third part of the hypothesis, the girls group was 
assessed separately. It was seen that the mean pre- and post-test 
emotional intelligence scores for the girls group was not statistically 



Effect of Self Esteem Enhancement on Emotional Intelligence of School Students 
 

© The International Journal of Indian Psychology |    243 

significant at 0.05 level of significance. The data obtained is presented 
in table 3. 
 
Table 3 showing mean emotional intelligence scores for pre- and 
post-test conditions of experimental group (Girls group)  
Condition N M SD SED z 
Pre-test 56 508.98 38.11 4.76 1.29 
Post-test 56 515.11 37.77 
t0.05=1.96 
 

Hence, the hypothesis is accepted for overall experimental 
group and for the boys group of the experimental group. However, it is 
not accepted for the girls group in gender specific evaluation of the 
efficacy of the intervention program on emotional intelligence.  

For the testing of the second hypothesis, the mean pre- and 
post-test emotional intelligence scores of the control group were also 
subjected to ‘t’ test and it was seen that there was statistically no 
significant difference at 0.05 level of significance in the pre- and post-
test conditions for the control group. The second hypothesis, thus, is 
accepted indicating no statistically significant difference in the control 
group in the assessment of the pre- and post-test conditions. The data 
obtained is presented in table 4. 
 
Table 4 showing mean emotional intelligence scores for pre- and 
post-test conditions of control group 
Condition N M SD SED Z 
Pre-test 30 500.4 34.66 7.75 1.17 
Post-test 30 491.37 51.83 
t0.05=1.96 
 

The third hypothesis would also be tested in two parts i.e. 
difference in the mean emotional intelligence score of boys and girls of 
the experimental group in the pre-test conditions and difference in the 
mean emotional intelligence score of boys and girls of the 
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experimental group in the post-test conditions. It was seen that there is 
a significant difference in the mean emotional intelligence scores of 
the boys and girls of the experimental group in the pre-test condition 
with girls exhibiting higher emotional intelligence as compared to the 
boys. Hence, the hypothesis is rejected for the pre-test condition, 
however is accepted for the post-test condition. The data obtained is 
depicted in table 5.  
 
Table 5 showing mean emotional intelligence scores of pre-test 
condition for boys and girls (experimental group) 
Condition N M SD SED z 
Girls  56 508.98 38.11 7.38 2.61** 
Boys  69 489.70 44.39 
t0.01=2.58 
 

For the second part of the hypothesis which seeks to assess the 
difference in the mean emotional intelligence scores of boys and girls 
of experimental group in the post-test condition. It was seen that 
though the girls still scored higher than the boys in emotional 
intelligence, the difference in the post-test condition was not 
statistically significant (at 0.05 level of significance). The data 
obtained is depicted in table 6.  
 
Table 6 showing mean emotional intelligence scores of post-test 
condition for boys and girls (experimental group) 
Condition N M SD SED z 
Girls  56 515.11 37.77 7.35 1.94 
Boys  69 500.89 44.33 
t0.05=1.96 
 
DISCUSSION 
 The study aimed at discovering the efficacy of a self-esteem 
enhancement program on the levels of emotional intelligence of school 
students. The hypothesis were tested with the help of t-test and the 
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testing of pre- and post-test mean emotional intelligence scores of the 
experimental group brought to light that there is a significant 
difference in the two conditions with the post-test mean score being 
significantly higher than the pre-test condition. As mentioned 
previously, self-esteem and emotional intelligence are correlated with 
each other and, hence, an increase in the self-esteem should 
demonstrate a corresponding increase in the emotional intelligence.  
 The boys group shows a significant increase in their level of 
emotional intelligence, but the girls do not. Perusing the means of the 
total groups of the experimental group, it can be observed that the girls 
group started with a higher baseline of emotional intelligence 
(M=508.98) as compared to the boys (M=489.7). The post-test mean 
for the girls (M=515.11) is also higher than that of the boys 
(M=500.89). However, when the means of the boys and the girls group 
are compared, it was observed that there is a significant difference in 
the emotional intelligence scores of the boys and girls group in the pre-
test condition but not in the post-test condition indicating that such a 
program can prove quite beneficial in bridging the gap in the 
emotional intelligence of boys and the girls.  

The activities and the intervention planned were not gender 
specific, hence it was seen that both the genders not only benefitted by 
the intervention, the package was able to narrow down the difference 
in the emotional intelligence of the two groups which is evident in the 
comparison of the means of the pre- and post-test mean emotional 
intelligence comparison of boys and girls group (see table 5 & table 6). 
Though the difference in emotional intelligence of boys and girls 
(experimental group) in the pre-test condition is significant, the same 
in the post-test condition was not found significant.  
 The pre- and post-test scores of the control group were also 
found to be statistically insignificant lending support to the assertion 
that the self-esteem enhancement package devised was effective in 
enhancing the emotional intelligence of the adolescents that were a 
part of the experimental group.  
 Self-esteem is considered to be the affective aspect of the self 
and refers to the general feelings of worth that one places on his self, 
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how he feels about his own self, the pride that that one experiences due 
to knowledge of self and awareness of one’s positive as well as 
negative strengths. It refers to feeling accountable for one’s self as well 
as to act responsibly towards others (Podesta, 2001). Emotional 
intelligence has been defined as the ability to adaptively recognize, 
understand, manage and harness emotions both in self as well as others 
(Mayer & Salovey, 1995; Schutte et al., 1998) and to use emotion to 
facilitate cognitive processing (Mayer et al., 1999). Hence, emotional 
intelligence can be conceptualized to be part of self-esteem dealing 
with emotions of the individual as well as the emotions of people 
around.  

A package devised to enhance one’s knowledge of the self 
should include activities aimed at increasing comprehension of what 
one is experiencing which helps in better understanding of the self as 
well as that of others. The self-esteem enhancement package consisted 
of activities that increased self-knowledge, helped the subjects get in 
touch with their feelings, and learn to enhance their interpersonal 
relationships. Also, the activities designed were such that they 
enhanced self-esteem of boys as well as girls. The efficacy of the 
program in the increase of self-esteem was also (not reported here) and 
it was found that the self-esteem of the subjects increased significantly. 
With the increase in self-esteem, an individual becomes better are 
dealing with his own self and this in turn helps him interact better with 
others as he starts to feel more confident about his self. This increased 
interaction with others helps him gain insight into the emotions felt, by 
self as well as by others. The more he feels confident about his self in 
social situations; the better would be his comprehension of affect 
leading to enhanced emotional intelligence. 

However, no study comes without certain limitations. The size 
of the experimental group and control group was not kept same. When 
the subjects were screened out for participation in the study, it was felt 
that the size of the control group should be restricted to 30 so as to 
approach a large sample; however, the majority should be a part of the 
experimental group so as to ensure enhancement of self-esteem of as 
many subjects as possible. Further, two or more parallel intervention 
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programs focusing on different aspects could have been devised and 
the efficacy of each could have been evaluated. The number of 
sessions in the self-esteem enhancement program could have been 
supplemented with sessions relating to skill enhancement such as 
problem solving, decision making, etc. 
 
REFERENCES 
Abbas, I. and Ul-Haq, J. (2011). A relationship between emotional 

intelligence and self-esteem: Study in universities of Pakistan. 
Arts and Design Studies, 1, 10-15.  

Austin E. J., Saklofske and D. H., Egan V. (2005). Personality, well-
being and health correlates of trait emotional intelligence. Pers. 
Individ. Diff. 38, 547–558 10.1016/j.paid.2004.05.009 

Beck, A.T., Brown, G.K., Steer, R.A., Kuyken, W. and Grisham, J. 
(2001). Psychometric properties of the Beck Self-esteem Scales. 
Behavior Research & Therapy, 39 (1), 115-24. 

Carmeli, et al (2007). The relationship among emotional intelligence, 
task performance and organizational citizenship behaviors. 
Human Performance, 19 (4), 403-19. 

Carmeli, et al. (2007). The relationship among emotional intelligence, 
task performance, and organizational citizenship behaviors. 
Human Performance, 19 (4), 403-19. 

Coopersmith, S. (1981). The antecedents of self-esteem. Palo Alto, 
CA: Consulting Psychologists Press. 

Country & Chester (2005). ‘Emotional Intelligence and Self-Esteem: 
The Necessary Ingredients for Success in the classroom’ (K-12). 
EDU 3565. 

Davis, F.B., (1993). Adolescent (in)vulnerability. American 
Psychologist. 48(2), 102–116. 

Donders, W., & Verschueren, K. (2004). Zelfwaardering en acceptatie 
door leeftijdsgenoten. Een longitudinaal onderzoek bij 
basisschoolkinderen. Kind en Adolescent, 25, 74-90. 

Goleman, D. (1995). Emotional Intelligence, New York, NY, England: 
Bantam Books, Inc. 



Effect of Self Esteem Enhancement on Emotional Intelligence of School Students 
 

© The International Journal of Indian Psychology |    248 

Goleman, D. (1998). Working with emotional intelligence. Bantam: 
NY. 

Gray, P. (2001). Psychology. 4th Edition. Worth Publishers. 
Harter, S. (1996). Historical roots of contemporary issues involving 

self-concept. In: Bracken BA, editor. Handbook of Self-Concept.   
New York: John Wiley & Sons, Inc. 

James, W. (1983). The principles of psychology. Cambridge, MA: 
Harvard University Press. 

Kail, R.V. (1998). Children and Their development. Prentic Hall-
Upper Saddle River. Quadrel MJ. 

Kimball, O.M. (1972). Development of norms for the Coopersmith 
self-esteem inventory: Grades four through eight. Northern 
Illinois University. Dissertation Abstracts International, 34, 
1131-1132. 

Mann, M., Hosman, C.M.H., Schaalma, H.P. and de Vries, N.K. 
(2004). Self Esteem in a Broad-Spectrum Approach for Mental 
Health Promotion. Health Education Research, 19(4), 357-372. 

Mayer JD, Caruso DR, Salovey P. 1999. Emotional intelligence meets 
traditional standard for an intelligence. Intelligence 27:267–98 

Mayer, J. (2009). Why Emotional Intelligence Matters in Intelligence 
Research. Psychology Today. 

Mayer, J. D., & Salovey, P. (1993). The intelligence of emotional 
intelligence. Intelligence , 17 (4), 433-442. 

Mayer, J. D., & Salovey, P. (1995). Emotional intelligence and the 
construction and regulation of feelings. Applied and Preventive 
Psychology, 4, 197-208. 

Muris P, Meesters C, van de Blom W, Mayer B. (2005). Biological, 
psychological, and sociocultural correlates of body change 
strategies and eating problems in adolescent boys and girls. 
Eating Behaviors, 6(1):11–22. 

Palmer, et al. (2002). “Emotional intelligence and life satisfaction”, 
Personality and Individual Differences, 33 (7), 1091-100. 

Petrides, K. V. & Furnham, A. (2006).  The role of trait emotional 
intelligence in a gender-specific model of organizational 
variables.  Journal of Applied Social Psychology, 36, 552-569. 



Effect of Self Esteem Enhancement on Emotional Intelligence of School Students 
 

© The International Journal of Indian Psychology |    249 

Podesta, Connie. (2001). Self-Esteem and 6-Second Secret.  Califirnia: 
Corwin. 

Salovey, P. & Mayer, J. D. (1990). Emotional intelligence. 
Imagination, Cognition, and Personality, 9, 185-211. 

Sameer, B.M. (2008). Self-esteem and emotional intelligence among 
B.Ed. trainees of tsunami affected coastal belt.  

Schutte, et al. (2002). “Characteristic emotional intelligence and 
emotional wellbeing”. Cognition and Emotion, 16 (6), 769-85. 

Schutte, N.S., Malouff, J.M., Hall, L.E., Haggerty, D.J., Cooper, J.T., 
Golden, C.J & Dornheim, L. (1998). Development and validation 
of a measure of emotional intelligence. Personality and 
Individual differences, 25, 167-177. 

Shanwal, V.K. (2003). A study of correlates and nurturance of 
emotional intelligence in primary school children. Unpublished 
doctoral dissertation, Jamia Millia Islamia, New Delhi. 

Shanwal, V.K. (2004). Emotional intelligence: The Indian scenario. 
Delhi: Indian Publishers Distributors. 

Simon, W.E. and Simon, W.G. (1975). Self-esteem, intelligence, and 
standardized academic achievement. Psychology in the Schools, 
12, 97-100. 

Zeidner, M., Matthews, G. & Roberts, R.D. (2004). Emotional 
Intelligence in the Workplace: A Critical Review. Applied 
Psychology: An International Review, 53 (3), 371-399. 

 

 


